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1.

CHAPTER 1
INTRODUCTION

This chapter 1s conoerned with & general
statemont of the problem, the statement of the

assumptions and hypotheses, and dafinitiona of terms,

General Statement of the Problem

School llbraries are & relatively new
development in educatlon, and schosl librerianship, &
reolatively newm profession. The 1800's saw the
beginnings of librarles in schools and the initiation
of state legislation te support such libraries, 1 These
ltbraries were generally book depeosits, sometimes
wnder the direction of a clerk or the achoel custodian.
Howaver, as teaching t?ohnlques and oconcepts in
sducation changed, a8 the npulti-~taxtbook approach Lecamse
popular, and as additional readlng assignments
increacsad, so 4id the role of the school library

1 3, w, Vought, "Development of the School
Libvrary,® Library Jeurnal, XLVIII (Pebruary
15, 1923), p. 162,
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2.
ohango. 2 Curriculer, exérn-ourrioular. and reooreational
funations of the library wers stressed, and the library
bacames 8n aid to instrustlon, 3 It WaB not, however,
untll 1900 that a library school graduate became the
firpt full-time trained librarian Appointed as a high
school ll'bcmrl.an.4

The twentieth century has brought forth the

" further development of the school 1library into an

integral part of the achoel!'s inatrustional program and
of the librarian as the peer of other instructional

5 The library teday gonerally occuples en

staff members,
lmportant position within the mchool, frequently
influencing echool practices and instructional change,
The schoosl librarian, in many schools considered a
departnent head, conzults with eand assiats teachers and

department chairmen of all schocl departments. He alsco

2 A, Wofford, "School Library Eveolution," Phi

Deltn Kapphn, XXIT {Februery, 1940), p. ZB3.

3 T,t. Cole, "Origin and Development of School
Libraries,” Peabody Journal of Fduchition,
XXXVIII (September, 1959), Pe 07+

b MH.E. Hall, ¥The Development ef the Modern High

School Library,H Library Jourpal, XL

3 C.I, Whitenack, “Historical Development af the
Elementary Schepl Library," Jllingle Libraries,
XXXVIII (June, 1956}, p. 143,




3.
spunsele, encourages, &nd alsaists students of all
abilitiss and interests, The librarian-student
ralationship 1a cne of the faw within a schopl that
has & strong non-judgmental oomponent, and, thus, the
influence of the librarian differs from that of hia
professional teacher colleagues, Therefors, the school
librarian and the school library might be terpmed
influential factora in the educatlonal and
sxtra~ocurricular programs of the achool. 6

Recent developments in education and school
librarianship emphasized answ the lmportanca of the
school library. Tha post-Sputnlk era saw a
_ Te-exanination of the ourriculum and the intreduction of
such currlculer developmentis A the "New Mathematics ¥
tha "Blolegical Sclence Currliculum Study," the ¥New
Enzlish,* and others. Changes in centrelization,
pattsrng of school administretion and orgenlzatien,
scheduling, methods of teaching, emphasls con independent
atudy, and the like were reflcoted in alterations in the
facilities, mAnagement, collections, funoctions, and the
role of the Bchool 1llbrary. The place of the library
within the school and the effects of the library

6 F.E, Hanne, "Toward Excellence in Schopl-

Library Programs,” Library Quarterly, XXX
{January, 1960), pp. 75-90.
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on the instructional program have been demonstrated

by Gaver, 4 Joneg, 8 Hestings and Tonner, ?

Barrileaux, 10 gna othera, Gavef explored the

effeotiveness of library sorvicee in 8ix elementary
schools, and concluded, "The menpures developed and
the statistlcal procedures applied here have, for the
limited population used in this study, indicated that
definite advantages accrue 1n the school that has a
school library manned by a profeseional librarian,® n
Hastings and Tenner showed the effectiveness of
systematice library work on the achlevement of high

school students in the acquisition of English

7 v, Caver, Effectiveness of Centralized Iibrary
Servieces in Elementiary oSchools (liew lrunswick,
V.7t Rutgera, Graduate ochool of Library
Service, 1960).

8 R,M. Jones, "Selection and Use of Dooks in the
Elementary School Library® (Unpublished ¥4.D,
dissertation, Stanford University, 1963).

7 9 D.M.H. llastings and D. Tanner, "Influence of
Library Work in Improving English Language
Skills at the Iligh School lLevel," Journal of
Experimental Education, XXXI (Summer, 1963),
Pp. H01-05.

10 L.E. Parrileaux, "A Comparison of Textbooks and
Multiple Library Referenceg," School Delence and
Mathemntics, LXIII (March, 1963), pp. cho=49,

1 M.V. Gaver, WEffectivenesn of Centralized Library
Services in Elementary Schoola," Librar
Quarterly, XXXI (July, 1961), P« 256,

.
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language skills, while Barrileaux polnted out the
contribtutions of the use of multiple librery rescurces,
in comparison to the use of B aingles text, to student
learning and accomplishment in eighth grade science,

Recognition of the part played by school libraries
in the educstlonal program came, in one ferm, through
recent federal leglslation., The NHational Defense
Education Aot of 1958 and its amendmente allowed achool
libraries to expand their collections, and provided
educational opportunities for advanced study for school
libvrarians and school 1library supervisora. The )
Elexentary ant Secondary Eduoatlon Act of 1965
re-omphasized the role of the libraries by allowing not
only procurcment of paterials tut 2lac the astadlishment
of supplementary jnatruotlional materisals oentera, The
Higher Educatlon Aot of 1965 and other acsts and bllls
also made proviElons for school librarles and schoel
1ibrarians. The school library hae, therofors, sassumed
& grenter importance in educatlion, 8a evidenced by the
rsaent increased concern for llbrary meterials, llhrary
research, and 1ibrary education on the part of the

fadieral government.

Tha school library reflected the various changesa



6.
in education, and has avolved into an iamportant
departmsnt in & school, Innovations and research in
educAtion have hed an lmpaot on school libraries, as
have sinmiler experiments and studier in other types of
libraries, However, the functlona, facilltles,
procesges, and procedures of school libraries appesred
to have bean generanlly based on successful past prnctican{/
This gradual, but conatant, accumulation of eXperlences
has resulted in treditional assumptions about achool
1ibrarianship such &8 services, standards, and staffing,

Aegumptions I1n school librarianship, &8 in other
f1elds, need oohstantly to be challengsd by controlled
Tessarch which systematlcally tests hypotheses spd
preotices. School llbrarianship, &8 other flields,
neads to utilize thes experimental research techniques
a8 A WAy of Jmnowing, rather than tenmcity, authority,
inertia, or "common sense.% 12 It Appears necessary
that golentifloflly investigated anevwera provide
solutions to the many untested problems in school
1ibrarlanship. Little research has, however, bean

conducted.

12 J. Buchler {(ed.), Philesophical Writinga

of ChaTles Pelroe (lew York: Dever, 1955).
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This lagk of research in school 1librarianship
has been noted by moversl writers. As pointed out by
Hurley, ¥Although some earlier inveetigations axiat,
it oan be assumed that the period of systematis regsarch
started around 1927... . Sinoce ressarch related to the
school library stll] remking in a ploneer stage, asny
problems need investigation.,.. . Xost funotions of the
11brary and objeotives of achool library service
have been formulated pragmatically on the basis of
opinion and experience, rather than on research
evidence,« 13

Hurley's statement wag supported by the findings
of Walker, Danton, and others, Walker, in his
exsmination of masters’' theses, found that "School
libraries represent & weak second with 71 theses or

1 1k

only 10 per cent of the tota {this figure being

based on the total number clearly showing a type of

13 p,J. Hurley, "School Librariea
Enoyolopedia of Educational Reasarch, ed,
W, Harrisg (1960). P 1L07,

14 A.D, Walker, "The Quantity and Content of

Mapterst! Thesea Accepted at Library Schoola
Offering the Doctor's Degree, 19491956, "
Journal of Education for Librarlanshlp,

ITT {Spring, 19837, pv 2715
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1ibrary). In Dantontr review and listing of one hundred
twenty-nins dootoral dissertations aince 1930, nine

dissartations, on the basis of titles, were probably

of direct pertinence to echool libraeries, 15 Qf the
research projects In librarianship reported by the
Office of Education, only eight per cent were dlrect}y
oonocarned with school libraries, 16 Thus, 1t has beon
shown that little resesarch 1ln school librarimnghip h%s
beon undertaken, and that, presumably, scheol libraries
are currently operating principally with deecisions
often the results of purely sublective judgmants,

- This ecarcity of researcsh appears, to the
present investigator, te be a major problem in school
1librartanship. Tho lack of research in school '
1librarianship may imply that schoel Iibrarians are not
concerned with, nor, perheps, orlented toward, ressarch,
In order to sgcertain whethor' or not this apparent

indiffarence teo research was, in feot, yeal, it was

15 J.P. Danton, MDactoral Study in
Librarianship in the United States,¥ §§1%3§2
and Regsearch Libraries, XX {Novembsr, 1959

PPe 430-53.

16 ®Library Research in Progress, 1959-1964 n
Livrary Research in Progresa, No., 1
AL9052), D 2. :
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necessary to determine how eochool librerians wiswad
resesarch aotivity and research nesde, BSchool
lbrartanst opinlons on, and their attitudes toward,
TegeArch presumably have a relationship to reaearch
aotivity., Also, the absencs of concearn for research,
implied above, might have been attributable to variouas
faotoras in ths school llbrarianat education and
sxpertance,

Therefore, conaidering the lmportance of ths
schoal 1ibrary in the educationsl aystem, the lack of
Tesearch in school librarianship, and the importanoce
of resesrch to the development of the profession, it
appsared valuable to examine the oplnions of school
librarisans on research and to dyaw inferences, from
the opiniona, on school librarianst attitudes toward
regearch. It aleo seemed of value to lndicate the
possibls relationships of various educaticpal and
experiential facters pertaining to school librarians?
. expressed opintons and implied ettitudes. Anm
examination of thisz nature might serve not only teo
suggent the deelrability for incressad attentlon to

inatruction in research, reaearch nesds, and research
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techniques irn the curricula for school librariane, but
&lay to stimulate an increased conocern for ressarch
oen the part of aschool libtrariens, The purpess, then,
of this investigation was to study the sohool
librarianst cpinicnes on, and 1mp110d.§t£1tudea toward,
rasearch, and to exsmine educational and experisntial

factors relevant to the opinlonsa,

Asaumptions

The following asaumptions formed a foundation
on which this investigation was bullt: '

1. Research in school librarianship is

- neceseary to provids sclentiflcally
teBted Bolutiona to the varied problems
of Bohool lidbrarianship.

2. Expressed opinton, in structured and
unstructured situations, 1a indichative
of attitude,

3. Schocl-library leaders, with eXperlence
and interegt in natlional, regional, and
etate problems in librarianship, ére

cognizant of regearch and rede&rch needs,

o
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and may be utilized as a standard
against whioh to compare other groups

of echocl librarians,

Eypothases

This investigation examined the following

hypothesnes:s

1. Hypothesls It No difference ln expressed

2.

oplnion toward research and research
needs 1n school librerianship exists
batween Yschool-library leaders® and
*practicing school librarians,® as
measgured by the guestiocnnaire, "5chool
Ilbrartanship; a Survey of Areas of
Needed Regearch."

Hypothesis II1 Schoel llbrarians?
opinions on ressarch and ressarch needs
are not related to certain other
educational and experiential factors:
full- or part-time employment ag & school
1ibrarian; recency of educational
preparation in librarianship; level of
educational attainment; the accreditation
status of the collegiate institutionts
library solsnce program from which the



sohool 1litrarians recelved their
oducatlonal preparation in
11brarienship; experience in

teaching, school librarianship, and
othey types of librarles;
eontributlions to professional
1ilterature; recsipt of professionsl
honors; ege; sex; marital status; and
level of partioipation in professional
crghnizations.

Definitions of Terms

The Iollowing term=z, as defined below, were

used in this investigatione:

1.

Pranticing school librarisns: those
1ibtrerians employed as full-time

&chool librartans or as '
teachay.librariana in secondary schoolse,
eXoepting thoss inocluded in
fachool~-1ibrary leaders.n
Teacher-lidbrarians: those persons
euployed and practioing pertly &s a
teacher And partly es a librerian in a

secondary achool.
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3, Bohool~library leadars: thosa librarians

employsd as A praoticing sochool

librarian, ae a library educator, or as

& echool libtrary supervigor or oconsultent,

and a nmamber of ona of the following:

a. direotors and officers of the

b.

O,

Amerloan Aaspceiation of School
Librarians and American Library
Asscclation councilors representing
the Ameriosn Asapciation of School
librarians, for thas yeara 1962 to
1967, &8 identified by the
American Asscoclablon of School
Litrarians.

presldents of American state snd
ragional achoo)l library
assooiations, ae identified in
wState and Regilonal School Library
Aspoolations," publishsd by the
American Assooiation of School
Llbrarians.

atate achocl library supervizsors

and consultants, ag identified 1in

.wState School Library Supervisore,



pL S
1665-1956," apd supplement,
published by the Ameriloan
dssopciation of Sochool Librariams,

4, librery educators responsible for
sohool library courase in smocredlited
library schools, &5 listed in
Jonrnal of Education for
Librarienship (Winter, 1966),

b, Becondary school: any public or private
school In the Unlted States ot tts
possesalons which was ooncerned with
inatruction to atudents in gredes
aevan, eight, nine, ten, elaven, or

twalve,
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CHAFTER II
REVIEW OF THE LITEBATUEE

An examination of the literature oonocerned
with rosecarch and research needs ln schocl
librartanship and with achool librarianst opinions
on ressarch revealed the paucity of infermation and
sontrolled study in thess subjects, Some s&spects of
thesa topics have not been investigated; other
phases have baen examined, No atudy was found which
wag concerned with the orleantation of school
1ibrerians toward rescarch. Notiwas any atudy found
which ecompared the opinions on research or research
needs of groupg of achocl librarlane, or which
attenpted to itdentify fectors assoccinted with opinlons
on research,

One nspﬁot, interest in research, has been
goerutinized, An indication of interest in research
and ressarch needs in school librarienship wes

discarmed 1in several publications., The firet,"Beseaxch
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Needs of the School Library Program,® 1 wag a
mimecgraphed 1ist containing twenty "Areas in which
Studies and Investigationas are Needed,® The areas
were recommended by a atudy group on "The Role of
Research in Schoel Library Development," led by Frances
Henne, Miriam Peterson, and Sara Fenwick, which met at
a workshop 1n Chicago in 1961 to plan projects to be
undertaken by the states in conjunction with the School
Library Development Project, This 1961-1962 project,
with a §100,000 grant from the Council on Library
Resources, was conducted by the American Assocliation
of School Librarians to encourage the implementation
of the 1960 *Standards for School Library Programs.n 2
The membership of the workshop was composed of at
least two representatives from each state, normally
the state school llibrery supervisor and the chairman
of the state committee on the implementation of the
#Standards for School Library Programs." Participants

1 wResearch Heeds of the School Library
Program® (American Assoclation of School
Librarians, School Library Development
Project, 1961) (Mimecgraphed,)

2 American Asscolation of School Librarians,
Standarda for School Library Prosrams

{Chlcago:s American Library associétion, 1961).
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seleoted the etudy group they wished to attend, with
tuanty-nine scoperating in the work of the ressarch
group. The purpofs of thls study group on research
was ¥,,, to identify research neede to which 1library
devolopment projeots might concelvably be addresned.'a.
Group discussiong were held with the achool
librarians and the school llivrary supervisors, and
thelr contributions *... disclosed both interest and
nged for diversifisd resesrch embracing varying
approaches and methoda of invastigationsa eand covering
phases of the school library organization and pragrnm,-b
both in ipdividusl scheols apd and in eéchool Bystems.
The twenty areas in which investigations were needed
were identificd by discussions of the rescarch study
group, and were concerned with: the educatlon and
certification of schcol llbreriane; services for, apd
relationships with, teachere; the 1library's rele 1ln
education, and egpecially in special programsi
contributiong of the school library to the various
levele of education; public school-public library

3 1atter from Sara Fenwlok, April 24, 1967.

b Repert of the Study CGroup on the Role of
Researcn in Scheol Llbrary Deavelopnent,
American Agsociuatlon of School Librarians,
"Schaeol Library Developmont Workshop, April 28-
30, 1961 (in the files of the Associatlon).
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cooperktion; Acoersibllity and use of mohool libraries;
and pthera, Thus, this listing of research needs
indicated an interest in resesarch on the part of a
selooted group of Bchool librarians and state achool
librery supervisors. In additlon, one of the
recommendations op the study group, YA list of Needed
Research Projects ... ,* wasg the original stimulus
for this investigation,

. Mary V. Gaverig biblicgraphic essay on slemsntary
school 1ibrary yrasesrch surveyed and oategorized

studies having a direct bearing on elemsantary Bchool
1ibraries, and included summary of flelds in which
research was needed, 5 Thens flelds, presumably
dotermined by the author notingz omlssions in the then
existing research, wers concerned with the gathering

of statiastics, the accessibility of all library
facllities, public library-public school relatlonships,
the roles of the librerian, the rols of the administratar,
teachers’ Imowledge of libraries &nd 1literature, the
library'e contributlona to the achool, and the
recrultment of Bchool librariens, This bibliocgraphis

5 M.V. Gaver, "Research on Elementary Schocl
Libraries," ALA Bulletin, LVI {February,
1562), pp. 117-20F.
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essay, then, appeared to be indlcative, in some
measure, of intereat in research and research needs,

A more recent examination of research needs
in school libraries was a section from the article by
Frank L, Schick and others on general research needs
in librarianship. 6 Concerned with all types of
libraries, and based on searches of the literature and
resultant bibliographic essays which were prepared
originally by the Committee for Hesearch oin
Inter-Library Cooperation in the Public Library Field
(Columbia University), the article was supplemented
by suggestions for research requirements in school
1librarianship, written by Hary Helen Mahar and Richard
L. Darling. The recommendations were divided into
three areas, administration and supervision, student
development and 1ibrary use, and treated specifioc
aspects such as departmentalization of high achool
1ibraries, the school library in teacher education
programa, and methods of teaching school library

use, These suggestions were ",,, areas we judged

6 F.L. Schick et al., "Library Science
Research Needs," Journal of Education for
Librarianship, IIT (Opring, 19037, DPs 200-91.
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important, without refersnce to prioritles, 7 wnd
wore deporibed as #,..'brain sterning! rather than
logioal analyasis.t 8

The publicationd noted ahova a3l indlecated
gome conaern With regearch and reaearch needs, and
&11 formed part of the background on the subject of
research interests of achool librariana, All wers
further ussd by the investigator in devising the
original guestionnalre which gserved as the instrument
in this study. It should also be noted that in all
ocases the publioations, thoush denoting & measure of
intarsst in resesarch, were themselves raporis of group
discusaions or of individuslts Judgments, not reports
of aurveys or research atudies,

Anothor indicaticn of research interest was the
Sidney Forman article, which reported an ingquiry, by
personal letter, of one hundred tssnty-sir tedchers of
school librarianship, chlldrents literature,
storytelling, or related areas, a5 )listed on the faculty
rosters of the Americen Library Assoclation 8coTredited

1ibrary echools, 4 The teachers were asked to ssnd

7 Letter from Mary Heolen Mahay, April 18, 1967.
8 Letter from Richard L. Darling, Mey 11, 1967.

9 8. Porman, "Current Regearch,® School
Libraries, XVI (Winter, 196?5. Pre F2=3.
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%4es 8 desoription of any research in progress in |
which they might be involved, or any recently
publiched research appropriste for roview,.. M 10
Ten repliea were recelved, only one of which
{discussed boloull) reported any ressarch.

One study which had & pors direct bearing on
the praoblem was developed by the present investigator,
The purposas of this review and study of ressarch |
needs in schocl libraerienship were ".., (1) the '
identificution of major problem areas in the field of
achool llbrarianship, (2) the categorization of the
Problem areas by thelr relative importance, and (3) the
roviow of avallable studles pertinent to the areas,.» 13
In this study a questionnaire of one hundred sixty
ragsearch needs, divlided into seventeen arecas, was
deviged. PFPive different groups of libtrarians end
11trary school students pretested the guestionnaire.

A further desecriptinn of the guestionnalre epposra in

Chapter III,

10 1uid., p. 43.

11 4 L. Woodworth, An Identification and
Examinaticn of Arens of ieeded liesearch in
Behool Librarionshnip (QLfice of LAUCALIoN,

9 -
Ibid,

12

1J 1pid., p. B.
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The guestiornaire wap sent to ashool-llbrary
leaders who ware msked to respond by indicating on a
scals their opinions on the relative importance of
aanh resgsarch nesd. The school-1tibrary leaders were
definesd &8 those school librerians who, by the nature
of the professional offices or otoupational positione
they held, might have been expected to view achool
librartianship in its brosder aspects. The
school-library leaders were officers and directors of
the Arperican Asecgeiation of Sohool Iibrarians,
presidents of state and regional school library
associations, state echool library supervisors and
oonsultanta, and 1ibrary oducators responsible for
school library courses in library schools accredited
by thes American Library Asscciatlon.

Thue, this study provided an instrument for
proouring opinions, and also provided a masled raaponse
on the importaneces of research nesde by cne greup of
school librarians, the achcol-1library leaders, In
addition to the struatured, scaled reaponsss, the
study also elicited unstructured responses on rasearch

needs from the mame group of school-library leaders,

I
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This etudy was deslgned to explore the topio
of the jmportanse of ressarch needs in school _
1lbrarianship, The exploration, then, presentad '
information on accomplished regearch, and indicated
the mschool-library leadsrst! opinlons on repearch needs,
It might be generrlized that, excspt for historical
studies and certsain miner iteme, all the aresa of
ragsearch in the questionnaire were desmad by the
sthool=library lsaders to have besn worthy of
inveatigation, The unstructursd responses indicated
the following areas of research needs, in rank order:
{1} education of school library perscomnel; (2} shortage
of school librarians; (3} aims and objectives of achool
1ibraries; {(4) in{luence of school library prograps on
students; (5) teachers! and adminietrators' relationships
to the echool 1library; {6} technical processes; and
others, The information presented in this study
formed & basip for the research undertaken in thls

investigation,
Yo other reports of similar investizatlions were

found,
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CHAPTER IIX
METHODOLOGY
- Introduction

This chapter will examine the general plan of
the research, a desoription of the instrument, a
raport of the sempling, & description of the ;
subjects, and the design of the rasearch, with the !

procedures employed to carry out the reasearoh,

Genara) Ressarch Plan

This investigation compares the opinlons of
gochool-library leaders and praoctiolng schoel llbrarians
on ressarch needs in gchool librarianship. Frequency
oounte on the responses of the school-library leaders
to the guestionnalre, "School Librarianship; & Survey
of Areas of Needed Hesearch,® gathered for en Offlce
of Educaticn report and hereafter called the

Sidentiflcation Heport,"” 1 weras used &nd wers conpared

2 Ibid.
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with the responses of & randomly seolected group,

oalled here the practioing scheol 1librarians. The

reaponses of all school librariens (school-llbrary
leadaras &nd precticing mschool librarians) were then
compared on the basis of certain biographical
information, gathered for this investigation,

Comparisons were meds uslng analysis of warlance.
The Instrument

The banic data.gathering instrument used in
this study was the questionmaire, *Schoecl Librarianshipg
& Survey of Areas of Needed Resesrch,® originally
destgned and utilized for the Identificaticn BReport,
The guestionnalre, which became Part I in this
investigation, was deviged by means of & gearch of
the literaturs of librarianship and education to locate
ttema which had previousgly been identiflied or mentioned
in the literaturs, by & cempilation of published lleta
of research needs (disscussed in Chapter II), and
through the personsl knowledge and expsrience of the
investigator., A list of items waeg fhen compiled and
divided into logiocal categories or WAreag,® The list

of categorized items was submltted flxrset to members of
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the faculty of the Library School of ths University
of Wisoconsin, in fll epeciallties of librerlanship,
for comxents on insocouracles or omissions and ror
goneral reastlona, After somments and reactions were
received, a gecond form, revieed from the eoriginal
form, was pent for comments to a small group of
Wlsconsin school librarians, selected by the
investigator and imown for state lsadership in school
1ibraries,

A third form, Tevised from the comments on the
second form, was protested on Library School students
in the course, #Sschool Libraries,® at tha Library
8chool of the University of Wieoonsin, in the spring
of 1966, Thie form inocluded & scale whereby
respondents oould indicate the importance or the
unimportance of sach ttem, Both & five-point scale
apd & seven-polnt scale wers tried out, the geven.point
Bosle being abandoned As 1t was Judged too cumbersome
by the respondents, 3Scales were hsned on reports or
scaling in Backstrom &and Hursh, Hiller, 3

2 C.,H, Backatreom &nd G.D, Hursh, Survey
Research {(Chicago: Northwestern Uulvaraity

Press, 1663), pp. 75=96.

3 D.C. Miller, llandbook of Research Desigm and
Socinl Measurement (kew York: Nekay, 1964),

Pp. 93~0.
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Kerlinger, » and others,
Pollowing the revision of the third form, &
fourth form was preteated by students in the *School

Libraries® course at the Libtrary Sohoel of the
Unlversity of Wiscensin in the summer of 1965 and by
mapbers of the Rational Defense Education Aot
Institute for School Lihrarians held at the
Unlversity of Wisconsin ln the summer of 1966,

The fourth form, the final form of Part I,
oontatined ons hundred sixty items, divided into
seventeen &ress, and utilized an lmportance-unimportance
scale of flve. Part I {fourth form} wes the data
gathering instrument for the Identification Report and
for this investigntion. A oopy of Part I is included
in the Appendix to thle investigation.

In adattion to the scaled responses of Part I,
a second ingulry, "School Librarianship; & Survey of
Areas of Heeded Begearch, Part II,* called part II
in thig investigation, mas devisad and sent to the
8chool-1ibrary leaders of the Identiflcation Report
and also to tha practicing school librarimns. Part II

b F.N, Xerlinger, Foundations of Bshavioral
Hesearch {New York: lolft, iinehart and
Wington, 196%), pp. ¥79-99, 514-18.
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wap speoifically deajgnad to dram out unatructured
regpontes and to provide raspondents with an
opportunity to state thelr concerns with research in
school librarianship, end to comment on any research
nead not included in Part I. In contrast to the
restriotions imposed on respondents in Part 1 by the
1isted regearch needs and the necessity of judging
each by a numerical acale, Part II wms deliberately
designed to allow unstructuresd responses, stated in
the respondenta® owm worda, and aliclting opinions on
.sjor’ ressarch conoernd regordless of the avallability
of fwids or the "rosearchabllity® of the topio. Part
11, for both tha Indentification Report and this
investigation, wes aent only after the originsl
questionnaire (Part I) had been returned, sop that a
copy of the listed research needa of FPart I would have
minimal effect on the reactions in Part IY. A caopy of
Part IT ig included in the Appendix, as are copies of
the follow-up and other lettears used in gathering the
data, Ng follow-up lettera were used for Pert II,

The research foous of the questionnaire was

exphaslzed thrbush the introductory end follow-up
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letters, through the cover letter to the guestionnairs,
through the cover sheet on the questionnaire {Part I},
apd through the instruetions on the Qquastionnaire,

The introductory letter stated that the project
wae oonoerned with »,., studying areas in Bchool
librarienship in which research is needed,® and
requested assistance in @,,, eXamining cur list of
ressarch needs and giving ue your opinion on their
importance,® Tha letter »hich luoomp&naad the
questionnalrs acimowledged the respondents? |
®... Willingness to help us in lnvestigating research
neecds 1n school librarianship.* Follow-up letters
asked for the return of tha questionnaire, quoting its
full title. In those cases whera respondents of the
school~library leader group were gueried for
blographical informatlen, the letter requesting it
asimowledged the return of the "... guestlonnaire for
the survay of research needs in school librarianship.”

The instructions and the cover sheet of the
questlionnsalre, Part I, further stressed remearch:
#3chool librarians and library educators have long
recognized the need for further research in the field

of school librarienship. This survey 18 An attempt
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to ldentify research areas and to indicate their
relative importance,n

Part II of the questionnalre requestad
respondents to state problemsa n,,, whioh should be
included in any liat of research neceds." The letter
socompanylng Part I1 atated that it was devissd for
the purpose of *... Solioiting your reaction,.. 1n
order (1) to provide you with an epportunity to
comment further en research needas, and (2) to provide
us with your further considered opinion of needs and
priorities in eshool library research,®

Thus, it should be noted that the research
Tfocus of the gquestionnaire wies emphasized and
re-epphasized in ths questionnaire and in the

oorrespondence conosrning the questionnaire,

Desoription of Subjects and Sampling

5

A pystematlc randem esmple ~ of four hundred
fifty=seven of the public and private secondary schools
in the United States and its possesslens (exciuding

gaoondary sohoels, located in foreign sountries, under

5 Systematic random eampling is a eampling
device whereby every nth ltem in a
populetion 18 selected, beginning at some
random member in the population,
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the Jurtsdiction of the Deportment of Defense) was
selected from the latest availlable 11ate of the
Offiee of EducAatipn, 67 Schools reprefenting all
staten and territories, organized a5 junigr or senior
bhigh schoolo and the varisd combinations of junlor
and Eenlor high aohools, 8nd having part-time and
full-tima teacher«librariens and school librarians
were included, An introductory letter which requéstcd
the assistance end cooperation of the librarians in
the achools sampled was sent, The librariens who
replied and weres sent the guestionnaire constituted
the group, "pracilcing scheol librarians,®
Respondente to the questionnaire represented 90,58%
of the practieing school libreriens. 8

Schoovl-llbrary leaders were selected on the
basis of thelr offlcisl positions, as noted on Chapter I

in *Definitions of Termz.® Introductery letters wers asent

I..¥W. Ramsey, Directory of Fublic Decondar
DGE Sthoals, 1228-Qq Eonice ol LAucktloh,
9 -

7
D,B., Gertler and L.W, RAamsey, MNonpuhlle
Secondary Schools, & Directo;‘y, 190011
(Office of Lducsstion, 1%03).

& See Table A-2 in Appendix, ‘

6
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this group. Those who replied and ware sont the
questionnalre comprised the group, “scheel-library

leaders,? The proportion of the group who returned

ths questionnaire was 91,84%,

Degoription of Subjeots

When the school-library leadsra and the
practicing school librariane were combined to fomm
the general group, *school librariens,% the demographic
data on tha subjecte revealad certaln characteristics,
Over half of the school librarians were in
thelr fortiea or fifties, with about a fourth in their
twenties or thirties and about an esighth in thelr

sixtias and soventies {Table I).
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TABLE X - DISTHIDUTION OF RESPOMDENTS BY AGE

Age school Prasticing Bath
Livrary Sohool Groups
Leaders IAbvrariang N-JOE
Ne154 Nel5h
f .3 £ X r

No

Answer 18 11.68 8 5.1 26 B.4%

20ta 9 5.84 28 18,18 37 12.01
J0's 18 11,68 22 14,20 W 12,98
kora 3% 22,07 32 20.77 66 2142
5018 52 33.76 47  30.51 99 3214
60'a

or
nore 23 14,93 17 21.03 %0 12.98

Over three-fourthe of the group was female
{Table II) end 8lightly over halfl of the whole group
was married (Table IIX).

) 1
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TABLE II - DISTRIBUTION OF RESPONDENT3 BY SEX

Tex Sohool Praciioling Both
Library School Groups
Leaders Librariana H-Jog
NulSh Nal 5h
t f o £
Male 23 14,93 18 11.68 4 13.71
Female 128 83.11 136 83.31 266 B8s5.71
Yo
Answer 3 1.54 3 97

TABLE IJ1 - DISTRIBUTION OF RESPONDENTS BY MARITAL

STATUS
Rarital School Praciicing Both
Status brary School Groups
agzrs ﬁi?;irians N=308

Nu], -

' o .4 £ z f 1
Married 63 40.90 103 66,88 166 53.89
Un-
married 83 57.14 51 33.11 139 b45.12
Ro
Answar 3 1,95 3 97




-
-

‘ 354
In examining the educntienal baskaground of
the group, approximately twoothirdo had fifth-year
degrass or more adveansed preparation (Table IV} and
about half had dosreos/,rrom 1library schools
acoredited by the Amsrican Library Assaciation
{(Tavle V). Most of the group who had degroes
reosived them 1n tho 1950'e exr 1960's (Table VI).
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TABLE IV -~ DISTHIBUTION OF RESPONDENTS BY LEVEL OF

HIGHEST EDUCATIONAJL, ATTAINMENT

Tevel "SohooL Fracticing Toth
Library School Groups
leadera Librarians Nnjog
N=154 NalSh
! X f o .

Yo -

Answer 1 3.89 6 3.89 12 3.89

Yo bach-

eloris p -6h 2 1.29 3 97

&th Year

bachelor & 2.59 26 16.88 30 9.7h

Poat-

bachelor 13 8.4 h2 27.27 55 17.8%

B.8.L.S, 10 6.49 17 11.03 27 8,76

n.8.L.3. 58 37.66 31 20.12 89 28.89

Maaterts,

non-

library

aoience 17 11.03 14 9.09 31 10.06

Poat-

Kasterta 23 14,93 12 7.79 35 11,36

3rd

nazterts or

specilalist 2 1.29 2 .1

doctore 5 3.24 1 +Sl 5 1.54%
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TAPLE V - DISTRIDUTION OF RESPONDENTS BY THE
ACCREDITATION 3TATU3 OF THE
DEGREE-GRANTING INSTITUTTION
{LIBRARY 3CIENCE)

Tlatua Schoaol Practising  Beth
Library School Groups
leadersa Librerians N-}OE
Nwl 54 Nml%h
1 X f z £ £

Accredited 113 73.37 L4 28.57 157 50.97

Not

aceredited 11 7.1% s 2.09 25 8.11

No '

degroe 19 12.33 Bg 57.14% 107 34,74

No '

Anawer 1 7.14 8 519 19 6,16

TABLE VI - DISTRIBUTICON OF RESPONDENTS BY TRE DATE OF
: THEIE LATEST DEGBEE IN LIBRARY SCIENCE

Tate of 3chool Practicing Both
Dugree Library School Crouns
Leaders lLibrarians N-BOE
V=) 54 H-].S‘-Iv
f .3 r 4 I £
Yo answer,
Ho degree 4.3 14.88 100 64,93 126 49.90
3192018 or
before 3 1.9% 2 1.29 5 1.62
19308 17 11.03 3 1.9 20 6.L9
19408 18 11.68 1% G.09 a2 10.38
1950'e 50 32.L5 9 5.84% 59 19,15

196018 40 25,97 26 156.88 66 21.42




s,

Over one-half of the school librarians had
had ten to twenty-nine years of experiencs in
slementary, seoondary, or colleglate tsaching or
in libraries, with about one~fifth having less then
ten years and approximataly one.fourth having thirty
or mora years (Tebls VII),
TABLE VII - DISTRIBUTION OF RESPONDENTS BY TOQTAL

YEARS OF EXPERIENCE IN TEACHING AND
LI1BBARY SCIENCE

Yeare of School Practicing égth
Efperience Library School oups

Leaders Librariana N=308

N=154 =] 5k

r £ T £ £
0-9 17 11.03 W4 28.57 61 19,80
10-19 42 27.27 43 27.92 85 27.59
20-29 Ay 30.51 4o 25.97 87 28,24
30-39 7 24,02 24 15.58 f1 19.B0
40 or

more 11 7.14 3 1.94% 1% 4,54
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Over four-fifths of the achool librarisns

had hed one to nineteen years! experience in
school libraries, with over hal? having one to
nine (Table VIII).

TABLE VIII - DISTRIBUTION OF BESPONDENTS BY YEARS
OF EXPERIENCE A3 A SCHOOL LIBRAQIAN

Years of School Practicing ¥oth
Experience Library School GrouBs
Leadera Librarians K=30
N=154 Nl 54
by £ f x r X
None 16 10.38 2 1.29 18 5.84
1-9 64 k1.55 104 &7.53 168 s4.54
10-19 57 37.01 32 20.77? 89 28,89
20-29 13 .4 11 ?.14 2% 779
30 or
mOT® 4 2.59 5 324 g 2.92

More thap two-fifths of the 8choel librarians
hed had experience ag a librsry oducator oT &8 &
sohool 1library supervisor {Table IX), and about
one-third had worked in libraries other than schocl
1ibraries (Table X).
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TABLE IX - DISTRIPUTION OF RESPONDENTS BY
EXPERIENCE OR INEXPERIENCE AS LIERARY
EDUCATOHS OR SCHOOL LIBHARY SUPEHVISOHS

Experience  School Practicing Both
Library Sohool Groups
Leaders Librarians N=30
Nw154 N=154
f X £ X A |

Experi-

enced 116 75.32 21 13.63 137 W48

Inexperi-

enced 38 24,67 133 86.36 171 55.51

TABLE X - DISTRIBUTION OF RESPONDENTS BY EXPERIENCE
OR INEXPERTENCE IN LIBRARIES OTHER THAN
ECHCOL LIEBRAHIES

FXperience  School Fracticing Foth
Library School Groups
Laagzrs k:b;:rinnl N=30
N=l : 4
T % | ¢ £ r %
Experi-
enced 61 39.61 ko 25.97 101 32.79
Inexpe-
rienced 93 60.38 114 74,02 207 67.20

More than a third of the school librarians were

members of state education or library assoclations and

almost three-fifths, of national associations, with

three~tenths holding national offices or committee

responsibilities (Table XI).
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TABLE XI - DISTRIBUTION OF RESPONDENTS BY LEVEL OF

HIGHEST PARTICIPATION IN PHOFESSIONAL
ASSOCIATIONS

Lavel Senool Practicing Both
Library School Groups
Leadera Librarians H-3og
Nel54 N=154
f X r r b4
Level 1 1 6% 30 19.48 31 10.06
Level & 28 18,18 59 38.31 87 2B.2k
Lavel 5 26 16.88 11 714 b i 12,01
Level 6 39 25,32 2 1.29 h 13.3:1
Level 7 p I 7.79 1 N1 13 4,22
Level 8 5 3.2 13 8.4k 18 5.84

Lavel 11 member, state education or library
associntion. Lavel 2: committee
responsibility, steate education or library
asgsociation, Level 3: offlcer, astate
1ibrary or education agsociation. Level ki
member, national education or lilrary
association. Level 5: commlttes
responsibility, national library or
education mssociation, Level 6: divisional
officer or councilor, national librey or
education association. Level 7: national
officer, national education or library
association, Level 8: none indicated,



Blightly lege than half had recelved

professional honors {Teble II}, and alnost
tuo-fiftha had oontributed to profeasional

11terstura in education or librarianship elther

by writing or sditing & book, pamphlet, or

pariodical artisls (Table XIII).

TABIE XIJ = DISTRIBUTION QP RESPONDENTS BY RECEIPT

OF PHRHOFESSIONAL HOKOHS

Kecelpt of School Yractioing Both
FProfession- Library Sohool Grougs
al Honors Leadars Librariany H=30

K=l S5h R=154

f 2 t k4 s X
Yas ok 62,03 54 35.06 148  48.05
Ko 60 38,96 100 &h,93 160  51.9%
TARIE XIII - DISTRIBUTICN OF RESPONDENTS BY

CONTRIBUTION TQ PROFESSIONAL

LITERATURE
Contributed School Prasticing Both
to Profes~ Library School Groups
slonal leaders ILibrarians N=308
Litersture K=154 N=lsh

o X b4 r z
Yea g2 59.7% 3N 20,12 123 39.93
No &2 Lo,25 123 79.87 185 60,06
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Thus, it would appear that the total group
of sohool librarians, the Bchool-library leaders
oomblned with the prasticing school 1librarlans,
wag relatively well oducated, experienced, eﬁd
prafessionally active,

Comparison of the Groups, 8 Summary.- Tables I
to XI1I, above, alBo presentsad blographical data on
the two groups, the school-library leaders and the
prastloing scheol librariane, for sach of the
blographical categories, In axemining and somparing
tha two groups, oertain sharacteristics and
differences were expected and found,

The subjeats 1n the school-library leader
srouﬁ were princlipally im thelr forties and fiftles
and wara women, wlth more than halfl of them being
wmmarried, The lesders had genesrally & high level pof
education, most of them having praduwate work and ecme
of them having post-masterts work. Most of this group
graduatad with degrees from library schools accredited
by the Americsn Librery Assoclation, &nd over halfl
recelved their degrees in the 1950's and 1960's. In
terme of verious types of experience, the leaders

prinsipally had twenty to thirty-nine yeara of
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eXperience ag an slemsntary, faecondary, or oollaglate
teacher or As a llurarien, one to ninoteoen yearst
oxporience 43 a school librarien, and had had
eXperisnce 83 a ]library educator or school library
Eupervisor, Two-fifths of the group had worked 1in
1libraries other than school libraries, The leaders
were gonerally mexbers of either the Amerloan Library
Asgooiation or the National Education AsBpsiation or
#ilmilar national professlonsl orgenizatione, with
almost half having committes respensibilities ar
holding offioce, Host of the leadars had received
professioral honors and had sontributed to
Frofesstonal literature in librarianschip and education,
School-1ibrary leaders represented every geographla
seotion in the country, as demonatrated in Table A-]
in the Appendix,

A random sample of &chool librarians in
Amarioan public and private secondary schools was
galected, From this esapple was derived the group of
practiolng sochool librariane, This group was
Prineipally forty to Clrty-nine years old, femals,
and married, Less than half of the practicing school
1itrarians had fourth-year bachelor's dsgrees or some

post-bachslort's work, and about one-tenth had had



45,
post-pasterts work. Aproximately & quarter of them
had 1library science degrees from library schools
accredited by the American Library Association, with
almost & fourth of the total group having received
thelr library sclence degrees in the 1950's and 1960%s,
More than half of the practicing school librarians had
fewer than twenty years®' experlence as an elementary,
secondary, or collegiate teacher or as a librarian,
Most of them had had no experience as a library
educator or supervisor, not in libraries other than
school libraries. More than half had had one to nine
yeara! experience as @ school librarian,

This group, the practicing school librarians,
wag fairly evenly divided in their memberships in
state or national library and education assoclations,
Almost two-thirds had received no professional honors,
and approximately four-fifths had made no contribution
to professional literature. Practloclng school
librarians represented every section of the country,
The geographical distribution of the practicing school
1ibrarians is shown in Table A-I of the Appendix.

Thus, in ocomparing the two groups, certain
differences should be noted, The practicing school

1ibrarians were generally less experienced in teaching
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and librarianship, in other types of libraries, amd
in library education and school 1library supsrviaien,
Assuning contributions to professional literaturs
and higheat level of participation in professicnal
agagolations to be & measurs of profeasional '
&otlvity, the praotiolng Schoel librarlans wers not
as sctive as wers tha school-library leaderes, Also,
the leaders tended to have done mors graduate work,
to have been educsted more recently, and, typleally,
to hava recelved thair degresg from acoredited
Jibrary schools., The differerces noted were
probably indicative of the leadership status of the
s0hool-11brery leaders,
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Research Deslgn and Procedurss

Frocedures Used in Adminictering the Questionnairs, Part I

The quastionnalre was sent to each peraocn
who responded to the letter introducing him to tha
project and reguesting hls assiastancs, All
queastionnnires had an identificatlon number making
it poasible to determine geographio distribution,
and, leter, to'aoquire blographical data on each
respondent, Time lapses hetween sending out the
introdustory letter, the questionnaire, send the
follow=up letters were the same for the achool-llbrary
leaders of the Indentification Report and the
practicing school librarlens. Exactly the same letteras
and the questionnalre mere sent to both groups. Tha
only variation in the treatment between these two
groups occurred in the gathering of the blographical
data, The 8chool-1library leaders! biographiesal data
was acqulred by consulting "Who's Nho.ln Iibrary
Servicen 9 or by sending the leaders a blographical

9 L. Ash (ed,), Who's Who In Library Service
{famden, Conn.: Shoe String, 1905).
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datas form, Practloing school librarians, on the
other hand, wsre sent the bBlographical data shast

ag an attachment to the questiomnalre,

Coding Procedures

As the questionnalres were returned, esch
questionnaire was coded ag to certein blegraphical
information on the respondent. Biographloal
information on the leaders was pecured from "who'sa
Who in Library Service,n 10 In thosa cases where the
leader was not included in "Whots Who in Libtrary
Service," a4 special biogrophical questlonnaire was
sent him, A similar biographical form was sent as
an attachment to the gquestionnaire to the practieing
Bchool librariana, Biographtcal 1tems included ags,
seX, marital status, education, librRry schocl, date
of library sclence degres, years of experlience in
tesching end librarianshlyp, years of experlience as &
school librarien, cxperlence aAf & supervisor or
1ibrary educator, experience ag a librarian in lidbraries
other than school libreries, membership and level
of rasponsibility in state and national library

Ibid,

S —
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or oducation assoclations, honors received, and
contributions te professional 1l)tsraturs,

Seme of the biographlcal itema were slmply
ooded ag Pyes* or "no" or other gimilar dichotomies,
Some of the othara were coded with greater complexity.
Coding of this information 18 noted below (Table XIV
and XVj,

TABLE XIV = CODING OF BIOGEAPHICAL INFORMATICON,
DICEQTOMOUS DATA

Flographical Coded &8
Jtem

1, Acereditation status of 1. accredited; non-
degres-granting accredited
institutlon (librarianship)

2. Experience as & 1library 2. experiencsd;

. educator/supervisor inexperlenced

3. Contributions to profes- 3. contributors; none
sionsl literature sontributors

4, Raceipt of professicnal 4. received honore; did
honors not receive honors

5. Seox S. Mals; female

6, Karital Status 6, Married; unmarried

7. Experience in other 7+ Experienced;
types of libreries inexperienved

8, Term of employment 8. part-tims; full-

tima
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TABLE XV » CODING OF BIOGRAFHICAL INFORMATION,
NON-DICHOTOMOUS DATA

BYogzrapnloal Codod as

Item

1. Age 1. 2018, 30ts, L4Ots, 5018,
&01a or more

2% Highest leavel of 2, no bacheler's; 4th year

3.

a.

5

6,

sohooling

Date of lateat
degree

Yoars of total
experience in
teaching and/or
librarianshiyp

Yeare of aIperisncs
as a school
1ibrarian

Higheat level of
perticipation in
professional
assoniations,
education and/or
livrarianship

2

b,

5.

6.

bacheler's; post-
bachelorts; B.S.L.5.;
M.5.L.5.; magtartia, non-
1library aclience; 2nd
paater's; 3rd manteris or
speciallgt; dootorts

1920's8 or before, 1930's,
1940va, 1950's, 195018

1-9 yoara: 10-19 years;
20-29 yearsj 30-39 years;
or more years

1-0 years; 10-19; 20-29;
30-39; 40 or more

memnber, state organization;
oommittes responsibllity,

Btate organization; officer,

state organtzation; membar
national organization:
oommittes recponsibtlity,
national orpgenizetion;
diviaional officer or
sounollor, national
organization; mational
offlcer, natiocnal
organization,
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*Library School" wae interpreted to nean
that sohool from which the latest degree in library

solienca wasg received, and respondente were divided

into those who had degrees from schooles with
agoreditad 1library programs, those who had degrees
from non-accradited schools, apd those who had no
deagres,

The date of educational preparation was
roecorded as the date on which the respondent recelved
his latest library sclenoe degree, Although in some
cases respondents had had some post-bachalor's ol
post-master's work, tabulation of the date of such
work was not possible., All respondents, however,
wara treated oqually in the uge of the degree date
ag the date of educatlona) preparation,

In tabulating the yeara of experience ag &
school librarian, all erperlence ag & tedcher-librartan
was arbitrarily asslgned to school llibrary exparlence,
Experience noted by respondents as "“consultants® or
wgoordinatora” or the like wap designated as
Bupervisory erxperlence, Experience as a library
educator was interpreted to apply to those perszons

whose major responsibility wae teaching, Thus,
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Aummer seagion exporionce, sxoept where applios)e
to regularly emprloyed library educatora, i.s,, to
those also employed during the academic year, was
ignored,., In tabulating years of sxperienca in any
category, with the exoeption notsd above, a fraction
was interpreted as a whole number,

To make the seotlon on msmbership and lavel
of reaponsibility in professionsl orgenlzationsa more
meaningful, respondents were catogorized according to
their higheat level of participation, Both ourrent
and prior responsibilities were oconsidered.

"Hanors® were recorded for special oltations,
menbership in honorary organtzations to which the
respondente were invited to jJoin, end the like, And,
finally, contributions to profeesional literature were
tabuiated on & "yes® or "no* baslg, lntending to
indjcate authorship or editorzhip of a book, pamphlet,

or periodical articles,



53
Statistical Means FEmployed

A standard statiastical technique, analysis
of variance, was employsd to compare responses to
the questionnaire, This technigue *,,, provide a
basis for comparing not only two, but any number of

1 and ",,, i usually used

series mimultaneously"
to test statistical hypotheses about the significance
of the differences between means,® 12 The general use
of this technique was described in Garrett, 13

Croxton and Cowden, ** Borg, 15 Kerlinger, 16

Moroney, 17 and others. As stated by Moroney,

11 p k. Croxton and D,J. Cowden, Applied

General Statiasties (New York:
Prentice—lail, 1939), p. 351.

12 F.N, Kerlinger, Foundations of Fehavioral
Research (New York: nolt, Kinehart and
Winaton, 1964), p. 206,

13 y.E. Garrett, Flementary Statistics (New
York: McKay, 1962}, ppe. 1069=78.

% croxton and Cowden, op. oit., pp. 351-59.

15 y.R. Borg, Educational Regearch (New
York: McKay, 1903), ppe 1G1=-5J.

16 Kerlinger, oD, eit., PpPe. 18?—2090

17 M.J. Xoroney, Facta from Figpures
(Baltimore: Fenguin, 1951}, pp. J71-90.
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"Undoubtedly one of the most elesgant, powerful, and
useful techniques in modern statistical method 1s
that of Analysic of Variance ... by which the total
variation in a set of data may be reduced to
components associated with posaible Bources of
variability whose relative importance we wish to
aggess, " 18

In addition to the analysis of variance, the
Newman Keuls method, with non-dichotemous data, waas
used to determine ¥,,., the nature of the difference
between treatment means following a significant

over-all F.» 12

Treatment of the Data

Responses to each item of the questionnaire,
and the coded biographical data, was key-punched onto
carda, From these cards a work-deck was generated
which retained the biographical data and sunmed the
responses of each person to each item into a total,

gross, "all areas" score (a sum of the scores for

18 Moroney, op. cit., p. 371.

19 g.J. Winer, Statistieal Principles in
Experimental Leasirn (liew lork:
HeGraw-till, 1982), p. BO.
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all items 46 indicated by the individualts response
on the scals for each item of the qQuestionnaire)
and ssventeen sub.scorsee {(the sum ¢f the scores for
all items within an area of the queationnaire).

Thus, for each respondent the following information
was aveilablie in the work-deck: sample number;

group number; ege; marital status; sex; education;
1ivrary achool; date of lidbrary sclence degree; years
of experisnce in teaching and librarianship; years

of expariencs a library educator or as & school
1ibrary supervigor; experience in libraries gther than
school 1ibraries; level of responsibility in
professlonal &sspclations; honors received; &nd
sontributicns to professlional literature,

For the rirst hypothesis the groups, the
echool-library leaders and the practicing school
1ibrarians, were compared on the total, all areas
goore and the sub-scores, utlllzing analysis of
variance of equal cells. The iw¥Wo groups were
equalized by randomly discarding fifteen respondents
from the tchool-library leader group. The two groups

ware then oompoded of one hundred fifty-four subjects
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eioh, for & total of three hundred eight, Levels of
Bignificance of the differences were then determined
by using an "P" s¢ale, Jignificant differences at
the .001, .01, and .05 levels were reported.

For the seoond hypothepis all the subjects
wars placed togather apd were then divided by
Plographical information, Thus, in datermining
whether any significsant differences existed between
mon and woman cn the oplnions revealed by their
responsss to thea queationnaire, the entire group was
divided by sex, and comparisons mads utilizing !
enalysis of variance, Similar divisions were made
for other dichotomous hiographical data, and
oomparisons Wers similarly made.

Wiers tha data oopuld not be dichotomized,
logloal categories were estadblished; the subjects
divided into the catsporles; and comparisona made,
using amalysis of variance and the NewmanKeuls

method.,



Lo
Erocedures Used with Part I1 :

Part II, with a respondent identifloation
number, was eeant to every perscn who responded to
Part I, A cover letter accompanied Part iI, Ho
follow-up letter was gent, Treatment of the two
groupa, the school-library leaders and the
practicing school librariana, was exactly tha same,
ag wersa the questionnaire, Part II, and the cover
letter, A copy of the questionnaire, Part II, and
the cover letter may be found in the Appendix,

Fart 11 d41d not lend itsell to statistical
treatment, An admittedly rough measure, A ranking of
the toplos menticned by the respondenta, was used and
wis supported by guotations from the returns. A
general comparlson was then mads bstween the rankings

of the topics commentad upon by the two groups.
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" CHAPTER IV
FINDINGS

Chapter IV is divided into three parts, and
will report the findings oconcerned with liypothesis I,
the findinge concerned with Hypothesls II, and
ancillary findings, In each case, differences which
were found to have existsd in oplnions on research
and research needs and which were significant at the
001, .01, or ,05 levels, as determinhed by analysis
of varlance, wil)l be reported for each area of the
questionnaire, Additionally, for each hypothesis the
level of significance for 8ll the areas of the
gquestionnaire wlll be given,

In those hypotheses utilizing dichotomous
data, where dif{p;enoes significant at the .00, .01,
OT +05 levela 1n opinions on one or more or all of
the areas of the questionnalire wers found, group

meane will Be reported. Group means wWill be used a8
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an indloation of tha importance placed on research and
ressaroh needa by the various groups concarning the
yarious arean, Thus, the higher the mean, the
greater degree of importance placed on & particuler
area by & particular group.

In those cases involving non-dichotomous data,
where analysis of warliaence had shown differences of
opinion significant at the ,001, .01, or .05 levels,
ETroup weans will also be reported, Also, results of
the Newman-Keuls method of testing orderad paira of
msana to datermine the patterns of significant
diffesrences among meors than two groups wWlll be given,

Thus, for each hypothesis concerned with
dichotomous data, the following will be reported: F
ratioe and levals of mlgnlficance; and group means,

For each hypothesis consernsd with non-dichotomous
data, the findings will include: F ratios and levels of
algnificance; groups mesns; and the results of the
Newman-Keuls,

& brief description of each arsa appeara in the
Appendix. Furthermore, tables of mean responses for sach
arss, according to biographical information, &lso

appear in the Appendirx.
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Mndinga; Hypothesis I

The mtll hypothesgls that *no difference in
oxpressed opinion toward research and research needs

in school librarienship existed batween
*achool-1ibrary leaderst and fpractioing school
Jibrariens,t as neasured by the questionnaire, tSchool
Iitrarianships & Survey of Areas of Needed n;naarch';'
was examined by apalysle cf verliance, P ratios and
levelx of significance are reported in Table XVI below,

Differences &t the .05 levsl aXlsted in Ares
J, "Guldance Functions,® Arss N, "Sarvices to Teachers
and Studants, anl Special Prograns,® and Ares Q,
*Splection and Censorship®; &t the ,01 level in
Area G, "Acoessibility and Use,® and Area P,
"Relations with Other Libraries®; and mt ths .001
level in Arem C, *Patterns of School Library
Administration and Contrel,® and Area M, Rlibrary
Besearch Methods and Statistiocz,® A Aiffsrence
significant at the ,05 level alao was found in tha
two groups! opinlons on "All arsas,¥ 1,s,, the total
of all of the areas.

The hypcothasis was rejectad, and, therefors,
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on the bagls of this rejeotlon, 1t was found that
Bignificant differences did exist.

Further, & oonparison of group neans
{Table XVII) indicated that, in each significantly
different area, school-1llbrary leaders attached
grester importance to rosearch needs than did the
practicing school librarians, axospt for Ares J,
sGuidancs Funotionsa.* Additlonally, in somparing the
group means for &1l areas, it ghould be noted that
sohool=1lbrary leaders yated mal]l areas® ag more

important than the praocticlng scheol librarians dld.
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TABLE XVI - HYPOTHES3IS I, F RATIOS AND LEVELS OP
SIGNIFICANCE (SCHOOL-LIBRARY LEADERS
AND PRACTICING SCHOOL LIERARIANS)

Areas ¥ Hatios Oignilficént &t
+05,.01,,001

A= Alms 3.5222

B~ Standards 2,1112

C- Administration 11,0535 .001

D- Personnel 2,5745

B~ Collections 1.2133

F- Budgets L0742

G- Access 7.4180 «01

H- Processes 1.4718

I- Publiclity 1.6092

J- Guidance 5.2589 «05

K- Instruction 1.6360

1- 3tate, U.S, aid 3.1209

M- Research 1k.5235 +001

N- Services 6.1032 .05

0= Housing 1.9808

P- Other libraries 6.9779 .01

Q- Selection 6,2389 «05

ALL AREAS (Total) L.o210 .05

All areas - F(1,306)= 4,0210, p .05
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TABLE XVII - MEANS FOR SIGNIFICANTLY DIFFERENT
AREAS, HYPOTHESIS I

Arean School Practicing Grand
Library School Mean
Leaders Iibrarians
Group Group
Mean Mean
c k2,136 38.994% ho,565
G 45,974 43,195 44,584
J 17.234 18,494 17.864
.| 13.831 11.994 12,912
N 50.617 47.929 59.274
P 20,636 18.838 19.737
Q 32,662 30.617 31.640

All 575.123 555.955 565.539
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Pindings Conosarning Hypothesis II

Eypothesis 1I, & null hypothesls, wes

divided and lsbsled as followa:
1. Hypothesis II, &, achool librarianat

2,

oplnions on research and research needs
were not related to full- or pArt-time
employment .
Bypothesis II, b, school librarianst
opinlions on research and ressarch needa
were not related to recency of educational

preparation in Librarianshlp

3. Hypothesis 11, c, school librarlanst

5

opiniens on research and resecarch needs
were not related o thelr level of
educational attainment

Hypothesis II, d, school librarisnpat
opinions on research and resehrch neesds
were not ralated to the &ccreditation
status of the library sclenoe program
from which the school librarilana
received their educational preparation
in librarianship

Hypotheszisg 11, e, school librarianst

cpinione on research and research needs
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7e

e

65,
Mere not related to thair total

nunbar of yosrs of eXperience in
teaching and librarianshlp

Hypothesis II, £, schogl l1ilbrarlanst
opinions on research and research
nesds were not related to thelr tetal
nwaber of years of sXpertence &8 a
xthool librarian

Bypotheais 11, g, &chool librarianst
opinionas on research and research nesads
were not related to experlence or
inexperlsnce in other types of
ilbreries.-

Hypothesis II, h, schosl librerianst
opinions on research and research needs
sere not related to experience or
inexperience as & library educator or
school 1ibrary supsrvisor

Hypothesis II, i, school librarlana?
opiniony opn rescaych and research needs
were not related to thelr contributing

to profeesional lliterature
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10, Hypothesia 1I, J, st¢hool 1librarianat
opinlons on researoh and rescaych
nesds wers not related to their
haring recelved profagsional hohora
11, Hypothesis II, k, school lidbrarianat
opinlions on research and reasearch
needs were not related to age
12, Bypothesis II, 1, school librarians?
opiniona on research and researoch
needs were not related to sex
13. Hypothesis 1I, m, school librarlana!
¢pinions on research end reasarch
nesds wers not related to marital
status
1%, Hypothesls II, n, 8chool librarians?
oplnions ¢on research and research
needs wore not related to their
highest level of participation in
profeselionkl crganizztiena,
The findings on each of the dlvisiens of
Hypothesla II are presented below.
In teating Hypotheais II all subjects, the
school=library leaders and practlcing school 1ibrarians,

were grouped together and oslled, "school librartans,n



The school librarians were then categzorized and

divided into groups according to blographical data,
Eypothesie II, a

Hypothesis II, a, piated,"School librarians®
opiniona on research and research needs wers not relatesd
to full- or part-time employment.® Eeapondents were
divided into two groups, those empleyed full-tims and
those enployed part-tims,

Differences significant at the .05 level
) between the groups! expressed opiniona were found in
Area E, *Library Instruction,” and Area Q, "Selection
and Censorship," The hypothesis, then, for Areas K and
Q, e rejected, However, no elgnificant difference
was found betwesen the groupst ¢opinlcns on al] areas,
Therefore, the hypotheals was, 1n general, supported,
and 1t would appear that the subjectst opinions were,
typleally, not releted to thelr term of employment, the
exceptiona being in tha arems noted (Table XVIII),

Exenmining the group meana for the two B
gignificantly different areas, it was noted that 3
reapondente employed full-time indicated research needs

a8 of greater ipportance than did those employed

part-time (Teble XIX).
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TABLE XVIII -~ HYPOTHESIS 1Y, A, F RATIO3 AND LEVELS OF
' SIGNIFICANCE (TEAM OF EMPLOYMENT)

Arean F ration Significant at
205, .01, ,001

A= Almm »002
B- Standards 077
€= Admintatration «531
D Personnal +071
E- Colleations +617
F- Budget +O7h

© G= Accenss 2399 o | ;
H= Processes 2107 o
I- Publioity .321 3 ;
J- Guidance .000 ﬁ
K- Instruction 4,093 «05 i
L- State, U.S. Ald 2177 : f
¥- Research 2551 ; f
N- Services 1.56%9 y
0- Housing 1.490 |
P- Other Libraries 927 ﬂ '
Q- Selection 5.537 .05 '
ALL AREAS (totsl) bho <504 '

All Areas . F{1,280)w,B49, p .05



TABIE XIX- MEAN3 PFOR SIGNIFICANTLY DIFFERENT AREAS,
EYPOTHEIIS 11, A

Arean Full-time Fart-time STANG
Librarisna Librarians Hean
Group Mean Group Mean

X 15.9805 14,4400 15,8540

Q 31,9844 28,4000 31.65667




70.
Hypothesis II, b

Categorization of the subjects for the testing
of Hypothesis II, b, "School librarijans' opinions on
research and research needs were not related to the
recency of educationfl preparation in 11brsrisnahip.'
wag based on the date of the receipt of their latest
degree in library sclence, Subjects were divided into
groups recelving their degreea in the 1930's or
before, the 1940t's, 1950's, and 1960's,

No significant differences were found in
compAring the groups! opinions toward any of the areas
of the questionnaire, nor were any significant
differences found in their opiniona on all of the
areas, F ratios and levels of significance may be
found in Table XX below,

Thus, the hypothesis was supported, and the
recency of educational preparation in librarianship,
therefore, apparently was not related to opinitons on

research and research needs.



TABLE XX - HYPOTHESIS Ii, B
{REC

.

P RATIOI3 AND LEVELS OF

%}a%};g&g}ilggﬁ); ENCY OF EDUCATICOHAL ‘
Areas __F_Hifio! Signilicant at
205, 01, .C0L

A= Aims « 908

B~ Standards . 596

C- Adpiniatration o674

D~ Forsonnel +067

E- Collectione 68

F- Budget 09k

G- Access 027

B~ Froossses 1.040

I Publicity 772

J= Guidance «195

K- Instruction 1.378

I~ State, U.5, Aid 1.020

M- Resaearch « 760

N- Servicas «103

O- Houslng 2.290

P~ Other Libraries O7H

Q= Selesction 375

ALL AREAS [Total) 274 28Uk

A1l ATens - F(3,163}w 274, p
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Hypothesis II, o

Hypothesis 11, o, stated, ¥School l1ibrarienst
opinlons on research and regearch heede wara not related
to their level of educational attainment.® Subjecta
were divided into three groups according to thelr
highsst level of educational atieinment: pre-~flfth-ysar
degree; fifth-year degree; and post.fifth-year degrss,

F ratiocg and lewvals of significance are reported below
in Table XXI.

No signtfloant difference was found in comparing
the oplnlona of the groups on &1l the areag of the
questlonnalre. Thus, the hypotheails was, 1n general,
supported, and level of educational attainment was
apparently not related to the groupst opinions.

Bowever, s difference gignificant at the .01
level was found Bmong the groupe in their opinions toward
Area E, "Cpllectlons.,* The hypothenis, &8 regarda to
the oplnions on Area E, war relected, Group means in
Arsa E are shown in Table XXIJ, The Newman-iKeuls method
found {Table XXIII) that the post-rifth-year degras
group wee elgnificantly different from the other groups,
but that the other groups did net Qiffer sjgnificantly
from each other, Therefore, the post=fifthayear degroe
group rated regearch needs in Area E as less important

than tho other two did, .
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TABLE XXI - HYPOTHESIS II, €, F RATIOS AND LEVELS
OF SIGNIPICANCE (LEVEL OF EDUCATIONAL

ATTAINMENT)

XTeas “F Hatios Signillcant at
£05, .01, .001

A= AlmB «391
B- Standarda 27% :
C- Administration 035 ' }
D= Feraonnel «829 ]
E- Collsctions 5.418 01
P- Budget 57k
G- Access 1.125
R~ Processes 1.628
I. Publicity «388
J= Guidance 2.251
K- Instructlon an ¥
L- State, U.S, Ald 769 '
M- Research 2,025
K- Services A28
0= Housing 3,012
P~ Other Libraries 2864
G- Selecticn ' 451
ALL ARFAS {total) 1.200 303

A}l Arecas - P(2,270)= 1.200, p .05 i
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TABLE XXII - MEANS OF SIGNIPICANTLY DIFFERENT AHREAS,

HYPOTHE3IS 1lI, C

ATeda Pro- Sth PoBt= Grand
5th Yesxr Year Sth Year Mean
Degrne, Degres, Degree,
Group Group Group
Hean Maan Meoan

E 53,0176 51.8636 48,1071 51,5458
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TABLE XXIII - TESTS ON ALL ORDERED PAIRS OF MEANS
(NEWMAN-KEULS ), HYPOTHESIS I1I, C,
AREA C

Groups _and Group Means

Group 1= Pre-fifth-year degree, 53.32
Group 2- Fifth-Year degree, 51,86
Group 3= Post-fifth-year degree, 48,11

Ordered Means

Group J Group 2 Group 1
(b8.11) (51.86) (53.32)
Group 3 3.75(2) 5.21(3)
Group 2 1.66(2)

Group 1

Dk x Critical Value (.01)

«977 X 3.64 = 3,55 (2)

«977 x 4,12 = B,025 (3)

Therefore, Group 3 was significantly different from

Group 1 and 2, but Group 1 and 2 did not differ
significantly from each other. '



Hypothesie II, d |

In exmpxining Hypothesis II, 4, "Bohool
1lbrariane’ cpinione on reseaxrch and research neada
wore not relmtad to the acereditation status of the
library sclence program from which the school
librarians received thelr educational praparstion in
librarianship,® subjacts were divided into those
having & degree from an &coredited library school and
those not harving a degree_rrcn An acoraditad library
sohool. 1 F ratios and levels of significanca are
reported below in Tadle XXIV.

Ko signifigant difference wus found in the
groups' opinlon® toward all the areas. Therefors, tha
hypothoels was, in general, supported, I

Bowaver, in eramining differences in opinion
A8 related to the various areasg, the follovwing were
foundy significant diffarences &t the ,05 level in
opinion® on Area E, Collaotxons;ﬂ and in Area J,
RGuldance Punctiona.® In Area M, "Library Hesearch
Motheds and Statistics,® the difference found was

i List of accoredited schools from Journal of
Educatlion for Librarianship, VI inter,
15587,
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significant at the ,.001 level, Thus, the hypothesis
for Areags B, J, and M was rajected, '

Table XXV below demonatrateg that respondents
who 4id not have degrees from accredited schools felt
Area F, ®Collections,¥ and Arvea J, tGuidance Punotions,»
to have been more important than did ths respondents
fron asoredited schools, the reverse belng shown in

Aren M, "Library Research Methods and Statistios,®
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TABLE XXIV - HYPOTHESIS II, D, F RATIOS AND IEVELS
OR SIGNIFICANCE (ACCREDITATION STATUS)

Xrean F latios Signifloent ab
205, .01, .001

A= Alms »001

B- Standards 1.254

C- Administration «505

D- Personnel «597

E- Collections b,869 05

F- Budget «073

G- Acocess 2,047

H- Processes «373

I- Publiecity «176

J- Guidance 5.367 05

K- Inatruction L9

1- State, U.S. A1d o Sl

M- Besearch 11.255 »001

¥- Services £ 746

0=~ Bousing 1.658

P- Other Litraries 3.374

Q- Selection 1.791

ALL AREAS (Total) 2280 2297

All Arens - F(1,267)= ,280, p .05
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TABLE XXV - MEANS FOR SIGNIFICANTLY DIFFERENT AREAS,
HYPOTHESIS II, D

Aroas Acoredited Non-fooredited Crand
School, School, Mean .
Group Group ;
Mesn Mean il
50,3916 52,9206 51.5762
J 17.2028 18,5556 17.8364

X 13.8182 12,0794 13,0037




Hypothesgis II, e

" In thie hypothesla, "School llbrarianst
opiniona on ressarch and research needs ware not

related to total years of experisnce in teaching and
Iibrarianship,” subjects were divided into ocategorles
aocording to thelr total years of experisncs in
tenching and librerianship (ona to three yeara:, four
to nine, ten to ninatesn, and twenty or more).

No significant differences were found in the
respordanta! opinions towRrd "all areass af the i
quastionnaiyre (Table XXVI). Therefore, the hypothesis
was supported, in general, 3

However, differsnces significant at the .05
level wera found in opinions concerning Area A, vAims
and Objlectives of School Libraries,® Area E, II
¥Colleotiona,” and Area P, *Dudgets and Busineas
Praotioces, In regard to Areaz A, E, and P, then, the
hypothesin was rejected, |}

Examining group meana {Table XXVII) &nd the
findinge of the Newnman-Xeuls method (Tables XXVIIX, .
XAIX, and XXX) for these areas (A, E, and F), 1t should
be noted that in Area A (Table XAVIII) subjects with
one to three years! experience dlffered significantly

in their oplnions from the other three groups, which
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did not differ from each other signiflcantly, and
placed less importance on that area than did the
other three groups,

I For Area E (Table XXIX) subjects with one to
three yeara' experience differed significantly from the
other three groups in thelr expressed oplinicns and
attached more importance to this area than the others
did. The other three groups did not differ significantly
from each other.

For Area F (Table XXX) subjeots with one to
three years'! experience differed slgnificantly iln their
opinions from the other three groups, and placed more
importance on this area than the other three groups.
Subjects with four to nine years' exparience and those
with ten to nineteen yearst differed significantly from
each other (the subjects with ten to nineteen yearst
attaching more importance to the area), but these two
groups did not differ significantly from the group

where subjects had twenty or more years' experience,
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TABLE XXVI - HYPOTHESIS 11, E, F RATIOS AND LEVELS
OF SIGNIFICANCE (TEACHING AND LIDRARY

EXPERIENCE)
ireas F Hatios Significant At
205, .01, .001

A- Aims 3,227

B~ Btandards «518

C- Administration .091

D- Personnal 1.398

E- Collections 3.418 «05
F- Budget 3.097 «05
G- Acoess 2,077

H- Processes 2,610

I~ Publicity 1.151

J= Guldénce 1.298

K- Instruction +679

1- State, U.S. Ald »696

M- Hesearch 284

N- Bervices 1,301

0- Housing 2,133

P- Other Libraries +611

Q- Selection 1,744

ALL AREAS (Total) 1,880 118

A1l Areas - F(3,239)= 1.9€0, p .05
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TABLE XYVIT - KEANS OF SIGRIFICANTLY DIFFERENT AREAS,
HYPOTHESIS II, E

Areags  1-3 Yesrs =9 Years 10-19 Years
Expoerlence Experiencs Experience
Group Mean Group Mean Group Meen
F 3 15,0000 20.8000 20,9625
B 68,5000 50,2000 52 4875
r 28.0000 20.4567 22,9875
Areng 20 or More Years Grand
Expericncs Mean
Group Mean
A 21.6233 21.3004%
| 50,0822 51,0329
r 21.0479 21.7076
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TABLE XXVIIY - TEITS ON ALY, ORDERED PATRS OF MEAN3
(NEHH:N-KEUIB). HYPOTHESIS IX, E,

Groups and Group Msans

Group 1- 1-3 years! expeorience, 15,00

Group 2« 49 yoara! exporience, 20.80

Group 3= 10-19 years’ experience, 26,96
Group 20 or more yearst experisnce, 21.62

Ordered Meansg

"Group L Group ¢ Group 3 Group 4
{15.00) 20,80} (20,96) {21,62}

Group 1 5.80{2) 5.96(3) 6.62(4)
Group 2 «16(2) +82(3)
Group 3 B6(2)
Group b

Dk x Critical Vatue[.05)

4355 T 2.77 = 1.206 (2)

4355 x 3.31 = 1.4 {3}

8355 x 3.63 = 1.58 (W)

Therafore, Group 1 was significantly different from

Groups 2, 3, and &, but Groups 2, 3, and 4 were not

significantly differsnt from sach other.



TABLE XXIX -~ TEST3 ON ALL CHDERED PAIR3 COF MEANS

(NEWMAN-KEULS), HYPOTHESIS 11
ABEA E

Groups and Group Meane

Group 1l- 1.3 yearst experience, 68,50
Group 2- #.9 years' experiencs, 50,20

Group 3- 10-19 yearst expérience, 52,49

Group 20 or more yearal gxperlencs

Ordered Means

¢ 50,08

85,

(0.8 (Goedo) (ieeby) (6.3}
Group & L12(2)  2.41{3) 18.%k2(%)
Group 2 2,29(2) 1B.30(3)
Group 3 16.01(2)
Group 1

Dk _x Critical Value {.05)
1.2396 x 2,77 = 2.43 (2}
1,2296 x 3.31 = 4,10 (3)
1.2396 x 3.63 = 4.h49 (L)

Therafora, Group 1 was glgnificently different from

Groups 2, 3, and 4, but Groups 2, 3, and 4
differ signifieantly from each ether.

did not



TABLE XXX - TESTS ON ALL ORDERED PAIRS OF MEANS
(NEWMAN-KEULS), HYPOTHESIS II, E,
AREA F

Groups and Group Meansa

Group 1l- 1-3 yearst' experience, 28,00

Group 2- -9 yeara' experience, 20,47

Group 3- 10=19 yeara' experlence, 22.99
Group 20 or more yeArs'! experience, 21.05

Ordered Means

Grouﬁ?? Group & Group 3 CGroup 1

_(20. (21,05) _(22,99)  (28.00)
Group 2 o58(2) 2,52(3) 7.53(4)
Group & 1.94(2) 6.95(3)
Group 3 5.03(2)

Group 1

Dk x Critical Valua(.05)

o739 x 2.77 = 2,047 (2)

«739 x 3431 = 2,446 (3)

+739 x 3.63 = 2,683 (4)

Therefore, Group 1 differed significantly from Groups

2, 3, and 4, Groups 2 and 3 differed eignificantly

from each other, but not from Group k.
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Hypothesis II, f

In Eypothesis IXI, £, "Schoocl librariana)
opinions on research and research nesds wers not
related to years of sxperience as & sSchool librarian,®
subjects wera divided sscording to their total years
of acheol library experience {one to threa, four te
nine, ten to nineteen, and twenty o more},

Bypothesais II, f, was, in general, supported,
&g no significant differences were found in opiniens
on all the sreas of the quesztionnalre, F ratics and
levels of signiflcance may be found in Table XXXT,

However, differences elgnificant at the ,01
level were found in opinitons among the groups on Area
N, "Libyary HResearoh Methodse and Statistiocg,." For
Area K, then, the hypothesls was relected, In Area M,
algnificant differsnces were found, in examining the
results of the Newnman-XKeuls method (Table XOXIII),
between those regpondents with ten to nineteen years*
expsrience and those with twenty or more, the laetter
placing less lmporiapnce on the area than the former

{Table XXXIT),
-
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TABLE XXXI -~ HYPOTHESIS II, P, F RATIOS AND LEVEL3
OF SIGNIFICANCE (SCHOOL LIBRARY

EXPERIENCE)
Kreas T F Hatlos  Significant &g
406, .01, ,001

A- Ains 2,152

B~ Standards 1,686

C- Administration 1.058

D- Personnel 1.268

E- Collections 1.899

F- Budget 2.480

G- Accens 14555

H- Processes «538

I- Publiecity «555

J= Guidance 1.822

X~ Inastruction «595

L- State, U,S, Ald 1.283

M- Research L, bok .01
N- Bervices 1.817

0- Housing 540

P~ Other Libraries 2,019

Q- Selection «226

ALL AREAS (Total) 1,808 U6

All Arens - F(3,277)= 1.B0B, p .05
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TABLE XXAII - MEANS OF SIGNIFICANTLY DIFFERENT AREAS,
HYPOTHESIS 11, F

Arens 1.3 Years k-9 Yeara 10-19 Years
Experience Experience Erperience
Group Heen Group Kean Croup Mean
| 13.1%06 12.2547 14.071%
Areas 20 or Nora Grand
Yeara Mean
Experience
Group Mean
X 11,1111 12,8897
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TABLE XXXIII -~ TESTS ON ALL ORDERED PAIRS OF KMEANS
(NEWMAN=-KEULS}, HYPOTHESIS II, F,
AREA M

Groups and Group Means

Group le l-3 yearst experience, 13.1h4

Group 2~ 49 years' experisnce, 12.25

Group 3- 10-19 yoarst experisnce, 14.07
Group 20 or more yearsa! sxperiance, 11.l11

grdered yeans

Group % Group & Group 1 Glroup J
(11,11) (12.25) {173.14%) (14.07)

Group 4 1.14(2)  2,03(3) 2.96{W)
Group 2 «89(2)  1.B3(3)
Gravp 1 ~{2)
Group 3

Dk x Critienl Valus {,01)

$5132 x 3,64 a 1,86(2)

«5132 x 4.12 = 2,11(3)

5132 x 440 = 2.26(%)}

Tharefore, Groups 3 and 4 differ significantly from

each othar, but not from 1 and 2, Groupe 1 and 2 d1d
not differ significantly from any other group nor frem

each other,



9.
Hypothesls I1, g

The hypothests tested was: #School librarians®
opinions on resecarch and research needs wers not
related to expertence in cther typee of libraries,.®

No significant differsnces were found between
the opinions of those experienced and thoss
inaxperiencsd in other typss of libraries in examining
411 the erses and any of the aress. The hypothesis

was supported,
| P ratios and levals of significance are in

Table XXXTIV below.
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TABLE XXXIV - HYPOTHE3IS 1II, G, F RATIOS AND LEVELS
OF SIGNIFPICANCE {OTHER LIBRARY

EXPERIENCE)
ATeaRE & Hatios LGignificant et
205, .0}, ,001

A= Alme «00B

B~ Standards 1.610

C- Administration +582

DP- Porscnnel 1009

E- Colloctions 3.849

P- Budget +860

G- Aooess +605

B~ Processes 2,595

I- Publicity 2524

J= Guldance 1.132

K- Instructlon « 524

I- State, U,3, Ald 3.264%

¥~ Research 269

H= Servioces 079

0~ Housing 1.602

F= Other lLibraries 399

Q- Seleotion »760

ALL AREZAS {Totml) 1,532 217

All Areus = F(l, 2B80)= 1.532, p .05
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Hypothesis II, h

Hypothesis 1I, h, was: %“3chool 1lbrarienat
opinlons on research and research noeds were not
related to experience as a library educator or school
11brary supervisor.® F ratios and levels of
8lgnificance ara reported in Table XXV below,

Significant differences wers found at the ,05
Jovel between the opinions of those school libmarians
exporienced and those inexperienced as & library
edusator or echool 1ibrary superviscr in Area E,
"Collectiona,” and at the .001 level in Area M,
"Library Research Methods ard Statistlee." Therafors,
the hypothesis, BB 1t related to Areas E and M, uag
rejected,

Table XXAVI below reveals that schogl llbrarians
with eIperience A5 a 1llbrary educator or aAs 4 school
llbrary supervisor rated Area E am more impertant than
d14 the respondents who lacked such exparience, and
Area M && leas important.

No Bignificant differences were found in the
subjectst opinlons on all of the Breas of the
questionnaire, and, thus, the hypothesis wag, in general,

supported,
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TABLE XXXV - HYPOTHESIS IX, H, F RATIO3 AND LEVELS
OF SIGNIFICANCE ILIHHhBY EDUCATOR ©R
SUPERVISCR EXPERIENCE)

Arean ¥ Batios Significant &t
05, 02, 001

A~ Ains 2,024

B~ Standards JH9

C.. Adminiastration 3.034

D~ Personnsl ' «976

E~ Collectlona 4,528 «05

P~ Budget 0113

Ge Access 3.479

H~ Processes «577

I~ Publiclty .+050

J= Guldance 2,950

K- Instruction 1.928

L. State, U.S, Ald 036

M. Ressarch 15 660 «002

N~ Servloes «218

0~ Housing 2,447

P~ Other Libraries 3.339

Q« Seleotlon 328

ALL AREAS (Total) 601 B39

All Aress = F(1,280)= ,601, p .05
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TABLE XXXVI - KEAN3 FOR SIGNIFICANTLY DIFFERENT AREAS,
HYPOTHESIS 1I, H

Areasn Experienced, Inexperienced, Grand
Group Group Mean
Mean Mean
52,5849 50,1626 51,5284

12,0063 14,0325 12,8901
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Hypotheeis 1I, 1

This hypothesis, "School ilbrarianst cplnions
on research and research neads were not related to
their contributing to professicnal literaturs,®
oonoerned contributions to professicnal literature in
education and/or librarisnship,

A difference significant at the .05 leval
betwwen thoze who A1d and those who d1d not contribute
to profeasional literaturs was found in opinions on
Area ¥, "Library Renearoh Metheds and Statistles.® -
Therefore, the hypothesls as 1% was concerned with
Area M wag rejected,

Table XOAVIII below demonstratea that respondenta
who made scontributiena to professionsl literatura
attached more importance to Arsa M than did those who

made no such contribution.

No Blgnificant difference wes found in epinions
on all the areas of the questicnnaire, and, thus,
Hypotheaia II, 1, was, in general, supported (Table
XXXvi1),
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TABLE XXXVII -~ HYPOTHESIS I1I, I, P RATIOS AND LEVELS
OF SIGNIFICANCE (CONTRIBFUTIONS TO
PROFESSIONAL LITERATURE)

Xxeas F Hatios Silgnificant at
«05, 01, ,001

A= Aims 223

B- Standards 779

C- Administration 1.377

D- Personnel +366

E- Collectlons 2.220

F- Budget 083

G- Access « 548

H- Processes <655

I- Publicity <161

J- Guidance 2,517

K- Instruction «169

L- State, U,5. Ald «061

M- Research %,326 .05

N- Services 2.209

0- Housing 2,148

P- Other Libraries <364

Q- Selection 1.535

ALL ARFAS (Total) 2103 2748

All Areas - F(1,280)= ,103, p «05
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TABLE XXXVIII -~ MEANS FOR SBIGNIFICANTLY DIFFERENT
AREAS, HYPOTHESIS II, I

Areas Contributors, Hon- Grand
Group Contributors, Mean
Mean Group
Mean

M 13.5487 12,4497 12.8901
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Hypothesis II, §

This hypotheels testaed: "School librarianst
opiniona on research and research needs Were not
rolated to thelr having recelved professional honors.®
P ratlos and lavele of aignificance ara reportad in
Table XXXIX.

A difference significant &t the ,05 level
between thooe respondents who had and those who hed
not received profesgionsal honors wae found ln Area N,
¥Services to Teachers and Studente, and Specisl}
Programs.," Thersfore, the hypothesis, as related to
Ayea N, was rejected,

Area N was rated ae more lmpoartant by subjects
who had been reoipients of professional honors than by
those who had not, as reported in Table XL.

Fo significant differences were found 1n the
opinions on 411 areas of the quesationnaira, and the

hypothesis was, 1n general, supported,
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PABLE XXXIX - HYPOTHESIS I1I, J, F BATIOS AND LEVELS
OF SIGNIFICANCE (RECEIPT OF PROFESUIQNAL

HONDAS)
Areas F Batios Bigniflcans &t
,05, 401, ,001
A- Alma + 005
B Standards 1.155%
C~ Administration »011
D~ Persormsl «036
K- Collections <034
F- Budget - 677
G- Adcese «B55
E- Processes 1.351
I~ Publiolity «019
J= Gulidance 191
K- Instruction «279

L- State, U.3, Ald 2,935

M. Hegearch 037
K- Services 4,266 05
O~ Eoueing +068
P- Other Libraries 59
Q- Selestion 1.503
ALL AREAS (Total) 2159 1691

All Aresg - F(1,280)m ,159, p 05
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TAELE XL = MEANS POR SIGNIFICANTLY DIPFERENT AREAS,
HYPOTHESIS II, J

Arong Reoelved Not Received Grand
Frofessional Profegsional Moan
Honore, * Honors,
Group Group
Mean Heaan

X 5005956 §g,1712 ”.3’1‘0'&
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Hypothesls II, k

Bubjeats for this hypothesie, "Scheol librarienst

.opinlons on recearch and research nseda were not related

P

to age,” wera categorized into Age groups: twenties;
thirtles; fortles; fiftles; and sixties or more.

Differences among the groups wers found in
epinions en Arem C, Patterna of School Library
Administration and Control,™ at the .05 lavel of
algnificance and in Area E, ®Collections,m at the ,001
level, Thus, the hypothesis as related to Aress C and
E wap rejected,

In exapining group mesans {Teble XLII) and the
results of the Newman-Keuls method (Tables XLIIT and
XLIV), it should be noted that, for Area {, the groups
from twenty to twenty-nine years old and thirty to
thirty-nine years old (where greatest importance was
placed on the area) differed significantly frem the
other three groups, but not from ¢a¢h other. Groups
from forty to forty-nine years old and Tif'ty to
rifty-nine years old {where least importance was placed
on the arsal differed significantly from the other
groups, but not from sdch other. The other group,
those slxty years old or more, differad significantly

! from the other four groups.
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Por Area E, Group 1 and 2 (twenty to twenty-nine
years olf and thirty to thirty-nine yeara old}, who
placed the greater importance on ths area, differed
signiflcantly from the other groups, but net from esach
other, Groups 3, 4, and 5 (forty to forty-nine yeare
old, rfifty to fifty-nine, and sixty or mora), whao
rlacved lesser importance on the arsa, diffesred
slgnificantly from Groups 1 &nd 2, but did not differ
significantly from each other,

No aigniricant differences were found aumong the
groupe con thelr opinions on all areas of the
questionnalre, The hypothesis was, 1n general,
supported,

P retios and levels of significance may be

found helow in Table XLI,
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TABLE XLI - HYPOTHESIS 11, K, P RATIOS AND LEVE
OF SIGNIFICANCE {AGE) .

ATens — T Hatlios Bignificant at
.05, L01, 001

A- Alms JA57

B~ Standards 1.862

C- Aainistration 2.701 «05

D= Parscnnsl 307

E- Collections 4,885 «001

P- Budget 1.54

G- Access 1.671

B- Processes 1.055

I- Publicity 1,136

J- Guidance 1.836

K- Instruction 1.055

L- State, U,3, Ald +859

K- Hegearch o396

H- Services ' «687

0= Houelng 45

P~ Other Libraries 1.034

Q- Selection +998

ALL ABEAS (Total) 1.228 +299

A1l Arese - P(1,277)= 1,228, p 05
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TABLE XLIYI - MEANS OF SIGNIFICANTLY DIFFERENT AREAS,
HYPOTHESIS I, K

Areag 20m A01s #ore
Group Group CGroup
Hean Mean Mean

¢ 43,3784 42,9756 39.1970

[ 55,7838 Sko.902h Lo 545

Arese sotg 6018 or Grand
Group Kore Mean
Mean Group

Mean
(] 39.6263 41,3077 40,7376

K 50.8586 49.1538 51.5284
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TABLE XIIII - TESTS ON ALL ORDERED PAIRS OF MEANS
{REWMAN-KEULS), BYPQTHESIS II, X,
ABEA €

Groups and Group Means

Sroup 1. 20-2¢ years, 13,78
Group 2- 30-39 years, 42.98
Group J- 40-49 years, 39.20
Group ED=59 years, 39.63
Group 5= 60 or more, #1.31

Orfsred Means

Group J Group & Croup 5 Group £ Group 1
{39.20) {39.63) (N1,31) (42.98) (43.38)

Group 3 H3(2) 2.11(3) 3.78(%) 4.18(5)
Group & 1.68(2) 3.35(3) 3.75(%)
Group 5 1.67(2} 2,07(3)
Group 2 HM0{2)
Group 1

Dk x Critical Valus (.05)

2352 x 2,77 = .975(2)

#352 x 3,31 = 1.165(3)

»352 T 3,63 = 1,278(k)

«352 x 3,86 = 1,359(5)

Therefors, Group 5 differed significently from all other

groupd, Group ) and 2 differed slgnificantly from
Groups 3, 4, and 35, but not from each other. G&Groups
3 and % differed significantly from 1, 2, &nd 5, but

not from each other,
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TABLE XLIV- TESTS ON ALL ORDERED PAIRS OF MEANS,
(NEWMAN-KEULS), HYPOTUESIS II, K,
AREA E

Group and Group Means

Group l- 20-29 years, 52.?8

Group 2= ﬂo-ag years, 5 .EO

Group 3= 40-49 years, hg.eg
15

Group 4= 50-59 yeara, 5
Group 5- 60 or more, 49

Ordered Means

Group 5 GiouESB__Eroup 4 Group  Group 1l

(40.15) (49.45) (50.86) (5%.90) (55.78)
Group 5 ¢30(2) 1.71(3) 5.75(4) 6.63(5)
Group 3 1.41(2) 5.45(3) 6.33(4)
Group & h.04(2) 4.92(3)
Group 2 «88(2)
Group 1

Dk x Critical Value (.01)

2391 x 3.64 = 1,42 (2)

«391 x 4,12 = 1.61 (3)

«391 x LU0 = 1,72 (&)

£391 x 4,60 = 1.79 {5)

Therefore, Groups 1 and 2 differed significantly from

Groups 3, 4, and 5, but not from each other, Groups
3, 4, and 5 differed significantly from Groups 1 and

2 but not from each other.
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Hypothesia II, 1

Hypothesle II, 1, concsrned: “School librarienst
opinions on research and research needs wers not
related to sex,¥ .

A significant difference at the .05 level was
found 1n opinions of the two groups on Area N,
ulervices to Teachers and Students, and Speclal
Programs.® The hypothesis, &8 related to Area N, was
reajeated, Prom Table XLVI below 1t would appsar that
women rated Arsa ¥ as higher in inmportance than 414
mnen.

No stgnlficant difference weas found in the
subjects’ opilnicns on all areas of the questionnaire,
and, thersfore, the hypothesls mas, in general,
supported, -

F ratlos and levela of significance may be

found in Table XLV below.
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TABLE XLV - HYPQTHESIS II, L( F RATIOS AND LEVELS

OF SIGNIFICANCE (SEX}
ixeaa F hatlos Blgnificant at
205, 01, ,001
Ae Ains +120
B- Standards 1,022
Ca Administration 2129
D= Peraonnel «130
E- Collections 522
P~ Budget 327
Cw Aoooms +070
H~ Proceassas «916
I~ Publicity 018
J- Guldance 000
K. Instrustion 042
L- Stete, U.S, Atd 2,143
M- Research 1.666
R~ Borvices 4,645 .05
O~ Housing 016
P- Other Libraries +595
Q- Seloction : +365 _
ALL AREAS (Total} 008 Lol2

All Arems- F(1,241)m ,005, p .05
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TABLE XLVI -~ MEANS FOR SIGNIPICANTLY DIPFERENT
AREAS, HYPOTHESIR II, L

Areas Male Female Grend
Group Group Mean
Mean Maan

N 46,2250 49.9212 W.3228
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Hypothesia II, m

In Bypothesis II, m, "School Ilbrarianst
opinions on research and research needs weres not related
to marital atatus,¥ subjscts were divided into thosa
parried and thoss unmarried,

No significant differenoss were found in
opiniona on all areas af the questicnnaire or on any
of the areas, The hypothesls, then, was supported.

F ratios and levels of significance may be
found below in Table XLVIY,
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TABLE XLVII - HYPOTRESIS IX, M, F RATIDS AND LEVELS
QP SIGHIFICANGE (MARITAL STATUS)

Arcas F Batlos Signillcant &t
405, .01, (001

Aw Ajro o921

Be Standards +267

C= Adminlstration +286

D= Persennel «103

E- Collections «OLs

P= Budgat 1.005

G- Access 05

B= Processes 0% 5 L

J= Publicity «082

J= Guldance - 1.026

K- Instruction .078

L- State, U,3. Ald «039

B- Resoarch 1.439

N~ Sorvices _ 2271

0- Housing +B809

P~ Other Libraries +015

Q~ Selsction 770

ALL AREAS (Total) 2035 .852

All Areas - F(1.280}- .035i P 005



113,
Hypothesiz II, n

Hypotheais II, n, stated; "3chool llbraxrlanal
opinions on reseadrch &nd rasearch needs wers not
relatad to their highest level of participation in
professlonal) organlizations,m Raspondents were divided
apcording to their level of aotivity: membership in
& atate education or 1llbreary organizationi officer or
corimi ttes responslbility in & state library or
education crgantzatton; membership in a4 national
sducation or 1library organization; and officer or
committea responsibility in & national education or
1ibrery corganizatlon,

" Significant differences at the .05 level
were found in group opintons on Area I, "Publicity
apnd Public Belaticons,® end Ares K, "Library
Instructicn," and at the ,001 level in Area N,
#Sarvices tc Teachers and Students, and Special
Progroms.” Thus, for Areasg I, K, and N, the hypothesis
was rejected.

Examining eroup means {Table XLIX} and the
findinge of the Newman-Keuls msthod (Tables L, LI,
and LIT), it ghould be notad that, in Avreas I, X, and
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N, group 1 {state membarship)} differed significantly
from the ather groups which 414 not di1ffer |
signifioantly from each other. Group 1, members of
gtate 1ibrary or educhtlon essoclations, plaoced lese
lmportance un these areaas than the others did.

¥o significant differences were found in tha
groupst oplnions on all areas of the gquestionnaire,
and the hypothesisa was, in general, supported,

F ratioe and levels of significance may be
found below in Tadle XLVIII.
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TABLE XLVIII - HYPOTHESIS II, N, F RATIOS AND LEVELS
QF SIGNIFICANCE (PARTICIPATION IN
PROFESSIONAL ORGANIZATIONS)

Ireas ¥ Hatios Significant &t
05, .01, ,001

A- Aims 1.381

B- Standards 943

C- Administration «J34

D~ Personnel «119

E- Collections 1.122

F- Budget 1.l12

G- Access «998

H- Processes 612

I- Publicity 2.690 «05

J=- Guldance 2.220

K- Instruction 3.680 .05

L- State, U.S. Ald 1,372

M- Research 1,044

N- Services 54999 «001

0- Housing 1.677

P- Other Libraries JO74

Q- Selection 2,168

ALL AREAS (Total) 251 .522

All Areas - F(3,264)= .751, p
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TABLE XLIX - MEANS FOR SIGMIFICANTLY DIFFERENT AREAS,
HYPOTIESIS II, N

Areas Group A Group B Group C
Yean Hean Mean
I 20,0968 23,5200 22.600
X 13.9255 16,4800 15.8675
X 44,3871 52,0800 48,4675
Areas Group D Grand
¥ean Hean
22.5122 22,5610
K 15.9350 15,8433
50,2195 4q.5485
Group A: member of a state organization

Group Bi

Group €1
Group D:

offiosr or commlttee responsibility,
atate orpanlzatlion

menber of & natlonal organization
officer or committes Temponaibillty,
rational organjzation
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TABLE I, ~ TESTS ON ALL OHDERED PAIR3 OF MEANS
(NEWMAN-XEULS ), HYPOTHESIS II, N,
ABREA I

Groupe and Groun Msane

Group l=- membership in state organization, 20.10
Group 2- officer or committes responsibility,
atate organization, 23,52
Group 3= membership in national organlzation, 22.60
Group of ficer or committee responslbility,
national orgenization, 22,51

Drdered Meane

Group L Group % Group 3  Group 2
{20,10) {22.51) {22.60) {23.52})

Group 1 2,1(2) 2,50(3) 3.42(4)
Group % L09(2) 1.,11(3)
Group 3 «92(2)
Group 2

Dk x Critical Veluo (.05}

6899 T 2,77 = 1.91(2)

6899 x 3,31 = 2,28(3)

«6899 x 3,64 = 2.51(4) _
Therefore, Group 1 was signiflicantly different from

Croups 2, 3, and &, but Groups 2, 3, and & 4id not
differ algnificantly from each other,
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TABLE LI -~ TEST3 ON ALL ORDEHRED PAIRS OF MEANS
. {NEWMAN-KEULS}, HYPOTHESIS II, R,
AREA K

$roups and Group Means

Croup 1- membership in atate srzamization, 13,9
Group 2« offloer or committee raagonslbllitr.
state organization, 16.4
Group 3= membershlp in natlonal organizatlon, 15.89
Group officer or commlittes responaibility,
national organization, 15.9%

Ordered Means

Group 1 Uroup 3 Group & GrouB 2
{23.9%) _(15.89) (15,9%)  (16.48)

Group 1 1.95(2)  2.00(3)  2.54(4)
Group 3 «05(2) «59(3)
Group & Sh(2)
Group 2

Dk ¥ Critical Vatue (.05)

ALk x 2,77 = 1,22 (2)

L4814 x 3,31 m 1,46 (3}

JUk x 3,63 = 1.60 (¥)

Therafore, Group 1 was signifieantly different from

Groups 2, 3, and 4, but Groupe 2, 3, and 4 were not

signiricantly different from each other.
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TABLE LII -~ TEST3 ON ALY, ORDERED PAIRS OF MEANS
lNEunﬁuuxEULs}. EYPOTHESIB II, N,

Groups end Group Heans

Group 1- membership in state erganization, 44,39
Group 2- offlcor or committme rasponsibility,
atate organization, 52.05
Group 3= membership in national organization, 48,99
Group 4~ officer or commlttee responsibility,
pationa) crganization, 50,22

Ordered Means

LGroup 1 Grouf 3 Group 4 Gyreup 2
(il ,39) (48.49) {50,22) (52.08)

Group 1 4,10(2) 5.83(3) 7.69(%)
Group 3 1.73(2)  3.59(3)
troup & 1.86(2)
Group 2

Dk _x Critical Value {,01)

1.09 x 3.54 = 3.97 (2)

1.09 4,12 = 4,49 (3}

1.09 x 4,40 = 4,80 (&)

Therefore, Group 1 wae significantly different from

Groupe 2, 3, and ¥, but Groups 2, 3, and 4 were not

significantly different from each other.
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Anojllery Fipdinge

Besponse Rate

Table A-II in the Appendix reperts the rate
of response by school-library leaders and practioling
school librarians. Although the rate of response in
ths Teturn of the questlonnaire, Part I and rart II,
did not differ markedly bstwesn the two groups, the
rate of response to the lstter introducing the projlect
did. A mrjority of the gschool-library leaders
{65.,24%) responded to the introductory lettsr, whils
only & minority of the practicing school librarians
{37.29%) responded to 1it,
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Joportence of the Areas to the Hohool Librarians

An indiocatien of the relative impertance
placed on sach of the aress of the questionnairs by
ths scheol-library leaders, the pracsticing school
librarians, and both of the groups wae suggeszted
through sn averaging of the group opinion on sach
ares, Thisz waz sccomplizhed by using the sub-mcoras
of the subjecta for each ares, swuming them, and
dividing by the number of subjects and the number of
ftems iy the arex, 7This, then, cchetltuted, in
sffsot, the mean of sach group's opinion on the
relative importance of sach ares, This is reported
below in Table LIIT which should be read in the context
of the importaNce-unimporteance scale of one to five.
It should be noted that on the one-to-five scale:
one indicated that the respendents considered the
arsa ag "unimportant®; twe, %of limited lmportance®;
thres, ¥1,portant®; four, "vary important®; and five,

sabheolutely sazential.”
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TABLE LIII - RELATIVE IMPORTANCE QOF AREAS; AVERAGE
PLACEMENT ON I7:QRTANCE-UNIMPOHTANCE
SCALE BY GROUPS

Arens Leadera Practi-  Both
ticners  Groups

A- Alms 3.5854 3.4729 3.5292
B- Standards 3.5797 3.8762 3.6280
C= Administration 3.5113 3.2494 3.3804
De Personhel 3.5663 k115 3.5052
B- Collections 3.3818 3.5649 3.4293
F= Budget 3.6536 3.6266 3.6401
G= Access 3.8711 3.5995 3.7153
H- Proceases 3.3863 3.2646 3.3254
I- Publicity 3.8322 3.6980 3.7651
J= Guidance 34467 3.6987 3.5727
K~ Instruction §,0227 3.8928 3.9577
I- State, U.3, aid 3,7326 3.5335 3.6331
K- Begearch 3.456) 2,9983 3.2272
R~ Services 3.8936 3.6868 347902
0- Housling 3.4040 3,540 3.4765
P- Other libraries 3.4393 3.1396 3.2895
Q. Selesctlon - 3.6291 3.4018 3.5155

All Areas 3.5934 3.4750 3.5342
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Data from the table immediately above was
than arranged in rank order, firstly for beth groups
of sochool librarians, seoendly, for the school-library
leaders, and thirdly, for the practioing school
livrarianas, The rank orders are reported below in

Tables LIV, LV, and LVI.
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TABLE LIV -~ RANK ORDER OP IMPORTANCE (OF AREAS BY
BCHOOL LIBRARIANS (SCHOOL-LIEBRARY
LEADERS AND PRACTICING SCHOOL LIBBARIANS)

Rank order ATesn AVeTage on
scals
1 Instruotion 3.9577
2 Bervioes 3.7902
3 Pubiicity 3.7651
& Aocess 3.715) .
[ 4 Budget 3.6401
& Btate, U.5. aid 3.6331
7 Standsrds 3.6280
[ Guidance 3.5727
9 Alns 3.5292
10 Selection 3.5155
1 Personnel 3.5052
12 Housing . 3.4765
1) Collections 3,423
1h AMnministration 3.3804
15 Procecges 3.3254
16 Other libraries 3.2895
17 Resesarch 3.,2272
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TARLE LV - RANK ORDER OF INPORTANCE COF AREAS BY
SCHOOL~LIERARY LEADERS

Rank Area AVELAZe
Order on _acnle
1 Instruction ,0227
2 Services 3.8936
3 Publicity 3.8322
& Acceans 3.8011
5 State, .3, aid J3.7326
é Budget 3.6536
? Selection 3.6291
] Alms 3.5854
9 Standerds 3.5797
10 Fersonnesl 3.5663
1 Mnainistration 3.5113
12 Research 3.4561
13 Guidance 3.8467
15 Other libraries 3.4393
15 Housing 3.h040
16 Frocesses 3.3863
17 Collections 3.5818
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TABLE LVI - RANK ORDEH OF IMPOATANCE OF ARLAS BY

PRACTICING SCHOOL LIBHARIANS

Rank Arech Averags
Ordar on_scale
1 Inatruction 3,8928
2 Culdance 3.6987
3 Publicity 3.698D
Y Servioss 3.6868
[ Standards 3,6762
é Budget 3.6266
7 Asccas 3.5995
-] Housing 3.5490
9 State,U.5. atd 3,5335
10 Almg 3.4729
11 Collections 3. 4649
32 Personnel 3.48541
13 Selection 3.4018
14 Frocesees 3.2646
15 Administration 1.2494
16 Other libraries 3.1296
17 Beaearch 2.9983
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Response to Part II

Part I1I of the Questlionneire, snd & opver
letter, waz ment to 211 sublects who Teturned part I,
Ho follow-up letter wap gent. The rate of Tesponse
to Part II was:; school-library lsadsrs, i%.37X;
practicing sohoel librarisns, b7,40%X,

Quotations froem Part I1 from the achool-1libawry
1saders might ba fourd in the Idsntiflcaticn Bepart.
Quotaticns from the prectioclng schoel 1librarians are
assembled in the Appendix,

Responses froa both groups were categorized
by topioc, with the toples mentiored plmced in rank
order asaording to the number of timas sach waa
mentioned and oommented upon by the respondenta, The
rank order of the toples 18 noted below in Table LVII,
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TABLE LVII = RANK ORDER OF TOPICS MENTIONED IN
RESPONSE TO PART I1

Bchool-1ibrary
leaders

Fracticing oSchool
Librarians

1. Education of school
1ibrary personnel

2. Shortage and recrulting
of school librarians

3. Effectiveness of school
1ibraries(especially as
snstructional materials

centers, & with students)

4, Helations with teachers
and administratorsa

5, Centralized cataloglng
and processing

6. Selection

7. Pederal aid to school
libraries

8. Supervision and
supervisory practices

9, Workload and tasks of
school librarians

10, Establishment of
regional centers for
school libraries

11. Public library-school
1ibrary cooperation

12, Library instruoction

1., Belations with teachers
and administrators

2., Education of school
library personnel

3. Worklead and tasks of
school librarians

4, Selection(and censorship)
5, Shortage and recrulting
of school librarians

6, Standards

?. Public library-school
1library cooperation

8. Library instruction
9, Federal ald to school
libraries

10. Adequate budget

11. Effectiveness of school
1libraries

12, Centralized cataloging
and processing
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Bummary of Pindings

Pindings of this investigation, as related %o
the total "all areas” ssores, resulted in the rejection
o the first hypothesis, for significant differances
at the .05 leval wers found bestwaen the opinions of
Sohool-11brary leaders and practioing schaol librarians,
The lsaders attachsd more lmportance to *all areas”™ than
d3d the practioluyg school librarians,

Further, significant dirferencss wers found
betwasn the lendsra and the prectiticners at the .05
level in three arsas (Guidnndo, Services, and Selestion),
&t the .01 level 1n two sresas (Access And Other Libraries},
and at the ,001 levsl in two areas (Admintetretion and
REeossarch), School=library lesdsrs pleced more importancs
on thegs arsas than 4did the pracsticlrg scheool librarians,
with only one exception.

In sddition, differsnces betwesn the school-
1tbrery leaders and the prasticing schoel librarisans
wares noted not only in their propartion of responss
to the letter-introducing the investigatlion, but mlmo
in the rank order of the areas for Fart I and in the
rank order 'of the toploer 1liated in response to part II,
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The seoond hypothesis, when tested by the
total) "a]ll areas' gopres, wap supported, for in no
ocage 414 the investigation of the groups categorized
by blographical information result in significant
differences between or among the groups,

No differences were found in comparing any
of tho seventeen &ress when gubjects were divided
according to recency of sducational preparation in
1ibrarisnghip, to experience or ineIperienca in
1ivraries other than school libraries, or to nartt&l
status,

In examining differences in arcas when suﬁjeots
wera oategorized according to other bloegraphical deta,
some significant difrerences were found, These
differences, and thelr direction end source, are noted
below, organized area by area,

Area A, "Aims and Cbjectives of School
Librartes ” was found to have significant differences
at the .05 level when respondents Were catagorized
aceording to thelr totsl number of years of sxperience
in tesching and librarianship and whether they were
experienced or inerperienced Ag library cducators or

supsrvisors. The area was cpnsidered more important
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by exparienced library educatora/supervisocra and by
those with more than one to three yearst totnl
experience in teaching or librarianship.

_Ditrergnces In Area &, "patterna of School
Library Administration and GControl," wers found to
have been eilgnificant at ths 001 level when the
subjacts were divided by scheool-library lenders
and practicing school librarians categories, and at
the .05 level, by age. Thus respondents who felt
this area to be more important were scheol-library
leaders, and wersa theose from twenty to thirty-nine
yeare oid, ;

Bespondents differed gignificantly in their
opinions on Ares B..“Collections,u and differed at
the .00l level when divided by age, at the ,01 leval
when divided according to the highest level of
educational sttainment, end at the .05 level when
categorized by.nccrcditad or non-aceredited school
1ibrary proé;;m and by the total number of years of
experience in teaching and lidrarianship, Therasfore,
pubjects who had post-fifth yesr degree work, who hed
degraegs from acoredited schools, who had more than
one to three yeara of total experience in teaching

and librarianship, and whoe were forty years old or

L3

Y
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moTe Tated this area ag less impportant than othar
groupa did,

Slgnificant differences at the .05 level
Were found in Area F, vbPudgets and Buelness Praatioces,t
vhen subjecte were categorirzed by the total number of
Years of experience in tesching and librerianship.

In thia area, peraons with one t¢ three years! experience
in teaching and librarianship rated the area a8 more
important than the other groups. Alsg, a differesnce
waa noted between those of four to nine years?
experience and ten to nineteen years?, the latter
placing more 1mportnn§c on the aree than the former.
‘In Area G, thccessibility and Use,? a
significant difference at the .01 level was found
when subjects were divided by school library leaders
and practloing school Llibrarlans grouping.
Sochool-1ibrary leaders felt this area te have been
more important ‘than practieing school librarians did.

Differences significant at the ,05 level
wers found in Area I, "Publlieity and Fublic Relsticns,w
when respondents were grouped sccording te thelr
highest level of partiseipation in professional

organlzations. Respondents who held memberships in

LY
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wtats 1livrary or education aascolotions, but who held
no ¢ffices or had no committee responsibilities on
the state level, and who did not psrtioipate Ln
matlonal organizations placed less importance on the
ares than did the cothers.

In Area J, "Guldinee Punotions,” differences
significant at the ,05 level were found when subjects
were grouped by school-library leaders and praeﬁtcing
achoo) librarians, and by the accreditatlon status of
the library school program, Praoéicing schoal
1ibrarians and those who had recelived degreea from
non=acoredited schools attached more ilmportance to
thia area than the other groupa did.

Differences significant at the .05 level .
were found 1n group opinlons on Area K, "Library
Inatruction,” when the subjlecta were divided by term
of employment and highest Jevel of participation
in professional organizations, Sublects who were
cnployed 88 full-time librariane rated this ez more
important. Subjects who were members of state Jibrary
or cducation assoclatione but who had no membershlpe
or responsibilities above that level placed less

importance on the area than the others did,
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Differences in group opinlon on Arsa M,
sLibraery Research Methods and Statistics," wers found
to have been significant at: the ,001 level when the
respondents dere dividad inte school-library lesders
snd practioing school llbrarians groups, Accredited
and non.soccredited school llibrary programs, and
experience or inexperience &g a libhrary educater or
supervisor; at the .01 level when subjeots were
grouped acsording to total number of years of
sXporience &8 & scheol librarien; and at the .05 level
whon subjects were dlvided by whether or not they
contributed to professlonal literature. Subjlecta who
felt thia area to have been more important were
school-library leaders, held degrees from acoredited
school library programs, had ten to nineteen yearst
experience &8 & achool librarien, contributed to
professional literature, and were inexperienced 8& &
1ibrary esducator or supervisor,

Differences were found in group opinion on
Area N, ®Services to Teachers and Studentsa, and Specls)
Programs,” which were significant at the .05 level

when subjects were divided by school-library leader
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and practicing schocl librarian grouping, by receipt
or non-recelpt of professional honors, and by Sex, and
8t the ,001 level when categerized by the highest
level of pertioipation in professional ocrgenizationms,
Bubjects who were echool-library lesdsrs, had
recelived professional honers, and who wers womsn rated
this area as more important than othar groupa did,
Bubjecte who held memberships in state Ilbrary or
education agsosiations, but without responsibllities
above that level, rated this area 88 )ess important,

In Area P, "Relations with Qther Libraries,»
#ignificant differences &t the ,01 lavel were found
when subjects were divided by echool-library leadesrs
and practieing school librarians grouplnge.
Bohool-1ibrary leadera attached more importance to
thia area than did the practicilng achopl librarians,

In Area @, "Seleotlon and Censorahip,®
differencee in group opinlon were found to have been
slgnificant 4% the ,05 level when subjects werse
categorized agcording to school-=library leaders and
practiocing schoel librarians groupinga and to term of‘
exployment, Thus, sublects who were achool-library
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leadera and who wers employed full~.time aa echool
11ursrtsna found thls arsa more lmportant than did
the other groups.

No significant 4iffersnces among group
opinions wers found for Area D,"School Library
Standarda,® Area D, "School Library Personnel ,n Area
H, "Technical Processes," Area L, "State, Reglonsl,
and Padersa) Programs,® or Area 0, "Housing and
Equipmont.¥

Areas of particular intereost wore Area E,
#Collections, which well-educated, experienced, and
mature respcndents Tated as leas ipportant than other
groups 41d, and Area ¥, "Library Ressarch Methods and
Statistlcs,® where the scheol-librery leaders, with
experience and with degrees from acoredited library
schools, rated the area as more lpmporitant.

It was 1ntereating that Area J, "Guidance
Funotions,® primarily concerned mith the role of the
1ibrarian and the library in general guldance and
reading guidance, was not considered as lmportant by
1ibrary leaders as by practiscing school 1ibrariana

and graduates of unaccredited schoolsm,
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It was aleo interosating that, with much
publicity having boen given federal aid programs and

1ibrary stendards, no significant differences wers
revealed in any of the group opiniong toward these
topics, Nor, with the divislon of subjects inte
thoae experienced and inexperlenced in other types
of 1ibraries, 4id any differsnces appear in the area
concerned with relations with other libraries,
Ancther interesting factor appesared in the
Jevel of participation in professlonal organlzations
and oplnions expressed towerd various areas.
Interestingly, subjects whose participation was
1imited to membership in stata assoclations
aonslstently rated the slgnificantly different arean
Bs less important than did those subjects who uere
menbera of natlional organizations or who had
responslbilities in atate or national erganizations,
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CEAFTER V
SUMMARY AND CONCLU3SIONS

Chapter V will first present & dlacussion of
the findings, The cheapter will then summarize the
hypotheses, methods, and findings, and will present
conolusions, limitations of the study, and implicationd
and recoumendations suggeated by the atudy.

Dimoussion of the Findings
Thia msction will dlgcuss the findings

previously reported. It 18 intended to answar the
following questions: how 41d the scheol librarians .
yate the importance of Tessarch and resesrch nesdg in
sohool 1ihrarianship; wars there differences in group
oplnione batween school=1ibrary leadars and prtotiélns
school 1librarians; were there differencess in scheo)
1ibrariens? opinions when the scheol 11byarlans were
grouped by other categories, It will also present

whataver causss cAn be egcartained for these differences,

Opinion eof Research Needn

Vhen the optnlona of the sohool 1ibrarians

{school=11brary leadera and practicing school 11brarisne)
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ware placed in rank order, the rirst area of conoern
was "ipatruotion® in library akills, This high
ranking might have been refleactive of the sveryiay
oonoerns of practising school librarians en the
problems of orienting and teaching students library
and ressarch skills, and of the recent emphasis and
study of the American IAbrary Asscolation on problems
of instruotion in &ll types of libraries. Ths second
ranking waa that of "services,” both to teachers and
puplls, and speciel services offered by librariens
working with spsoial school progreams, Thiz renking
was not unexpected, for 1t &ppsared not only te
indloate tha conoern for ways of improving the
traditionsa]l 1ibrary services, bLut alfo might have bhaen
indicative of the intersst in the relatively unexplored
region of mervices to the specsial educaticpil progrand.
The third »ankipg was #publlcity.” As thls area dealt
not only with publicizing the 1library and ita services,
Put mlso with reletions with the libraryts public,
the ranking, it is apeculated, might have been
reriactive of the growlng dcnocern of the profession

for 1ts public imege.
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Diffsrancas between School-lLibrary leaders and

Frastioing School Librarians

In determining whether there were differences

in group opinions toward ressaroh and research needs
on the part of school-1ibrary leaders and practioing
schaol 1ibrarians 1t wWas necessary to sxAmine varlous
porticns of the findings.

Differances in ths two groups were Apparent in
the averags group soaling of the relative importance
of &1l of the areas and of each area, T™e findings
here demonatrated olearly that, 1n the total feor all
the areas, the leaders rated the total areas of
regearci needs 83 mere important than 414 the
practicing school librarimne, In considsring each
area, the leaders rated all but ¥standards,¥ ¥guldance,®
and "housing” a3 more lmportant than praoctieing school
1ibrarisns didy

Significant dlffsrences appeared between the
two groupd! opilnions on the totel of ell the areasm
and on seven of the individusl areas: *administration®;

saoo0esnibility®; "guldancen; "research®; "searvicesgv;
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"ralations with other libraries®; and *sslection,”
In all but one of thesa {"guidanoa"), school-library
leaders falt the area (and the total of nll tha areas)
to have been more important then did the prestiecing
scheool librarians,

only the arsa of guidance 41d the praotioing
#0hool 11brerisns rate &2 higher in importance (where
& gignificant difference exiated) than the leaders.
The reasons for this difference hetwssn the groups
were unkmown, It might well have been & measurs of a
poEsible 1solmtion of the school-library leadsrs from
the everyday reoding and goclal gulidance work practiced
by the other group, It might well have been an
swareness on the part of practleling school librarians
of thailr unusual nen-judgmental role in schools. OT,
it might have Desn the possible orientetion of the
leadars to service to the faculties and administration
or t0 fZervices on & group basls, rathaer than a
postulated service-to-individual-studenta viempolnt of
ths practicing schowl librarians. The unknown factors
affeoting thia area nppear.to require further research,

FPurther differsnces waras revealed batween tha

soheol-11brary leaders &nd the practicing school
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1ibrarians in thelr rank ordering of the lnportence of
the aresas, Although practicing scheol librariane
ranked gulidance se gecond, school-library leaders
ranked it ax thirteenth. Problems in seleotion and
"ocnsorlhip were Rlso renked dAifferently, with the leaders
placing it ag geventh and the practitioners as
thirtaenth {the difference was found eignificant).

The 4ifference in ranking here might have been a
difference in outlook on the selection proceas, who
ought to be invelved, and the extent of invelvement,
Or, 1t might have been &an indication of
differentiation in viewpoint on researsh needed on
eensorahip problems, Quegtions raised in this area need
further research.

- Another area which was reénked differently was
that of research., Leaders ranked the area as twelfth
and practitioners as seventeenth, and last, This area
(in which the di{reronoe betwaen the groups whe
significant) u#g-concerned with state, naticonal, and
local patterns of gathoring atatietica, of the .
sffectivenecs and uge of such statistics, end with the
offectivencos of use studies, cost sBtudien, attitude
studles, and varicus methods of evaluating school

1itraries,
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Ons area which the investigator antioipated
&8 baing rsnked higher wam that oonoerned with
relations with other libraries. Thers was a
slgnificont difference between the leaderst! snd the
prectitioners? epinions on thie ares, ant it was
classified in the fourtesnth position by the leaders
ani the sixtsanth by the prectitloners;

Although accedsibllity was placed es fourth 1in
rank order by both groups, thers waa a difference, and
& gignificant diffarencs, in the groupst opinions, A
further differsnce {which was significant) was feund
in the aresa on siministration, which wag rated higher
by ths leadars., This was &n expeoted difference, as
the leaders were probably more sriperienced and interosted
in problems of administration than tha practioing
Schaol libraprisna weras,

Other differances wara appirent between
school-library leadera and practioeing schosl 1idbrarians
in thelr opinions on Part II of the gusstionnaire.
Bajor differences hébtween thelr rankings on varlous
facets sppowred: (1) leaders ranked the effectivenesa
of soheol librartes as third, whlle practitionsra, &s
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elevanth; (2) shortage and recruiting of psraonnel
was placed wecond by the leaders and rifth by the
prastiticners; (3) relatlons with the school stafl
was ranked fourth by lesders and first by the
practitioners; and (&) cantralizad ssrvicas wers
Placed fifth by the leaders and twelfth by the
practitioners. Both groups appesared generally to
agres on the importance of the educatian of school
1ibrarians, with the leamders renking it az first and
the preactitioners as gecond.

An interezting diffarence, lnoldentally,
appesared in ths rankings of the education of school
1ibrarians, which waz n» & jor conosra when ligted 1in
raspongs to Part II and relatively minor when scaled
for Part I. This would appaar to indlcate that the
combining of education with pther items concerning
1ibrary personnsl in Part I probably obscured the
opintons of the subleots on the importance of this
toplo.

In additien to the Jdifferences revealod by
the average importancs-scaling of the areas, the runk
order of ths lmpportanca of the arersy, and the findingas

of significant dlfferancas, & further veriety wae found
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betwsen sohool librery lesaders and practioing school
1librarians in thelr responss to the first lotter
whioh introdused the inveatigation. The rasponse
percentages hers were indloative of the interast of
the leadera and of a lesser interest by practising
school librarians. Little difference way experienced
in the responss of the two groups to the saotual
resturn of the questiocnnalre, Part I, or ta the return
of Part 1I. However, had the tizing for the mailing
of Part 1T for the leaders been changed to aveid
sonflicts with the mid-'nnf.ar Anerican [ibrery
Asgoolation meeting and with betwean-sensster
vacations for the library sducators, there might have
resulted & noticeabls differencs 1n response between
the leaders apd practitionera,

Thus, differences betwsen the zroup opinlons
of the schocl-library leaders and the practioclng achool
1ibrarians did appear, and the hypothesls of the
sxistence of such difference was suprorted. Although
reagons for the differences wers not completely
investigated, 1t would appear reasonabls that they might
have been basad on the broader view of the profession
which was expected of school-llbrary leaders, Ths
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leaaders, with their intereat in education, superviasion,
and professional activities, would seem to have Lesn
erisntsd toward a more paroeptive outlook on, and a
desper concern for, the questions of mchool
1ibrarianszhip in which ressarch was necsasary, The
broader viewpoint afforded by professiona) Activities
would sppear to have been supported by the findings on
the differences bstween school librarians?! oplnions
when they were categorlized by thelr highest level of
professional sctivitles, The evldence, &6 related to

superviscry or teaching activities, waz inconclusive,

Diffaerences Related te Other BlographicaAl Datae

Differences among schosl lidrarians
{school-1library leaders and practicing schonl librarians
conblned) when they were dlvided by oategories such ag
education or experience wera reported in the findings
for Hypothesls II, and were sumnarized, If tha group
oplnions of schoel librarians, thus divided, wers
congaiderad on the bvapiz of thelr views on all the itens
of the quegtionnaire, then no significant differences
oould be reported, BHowever, thers were some

signiricant differances reported &mong group opinions
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townrd individusl arome of the questionnaira, Some
of these differsmces, or lack of differonces, were of
interest,

The difference in opinion when the sublecis were
divided by highesat level of partioipation in
profesalonnl organizatione was discusssd above,

It was believed by the investigator that sohoel
librariane who had had experiencsa in libraries other
than school 1libreriss would tend to placs mors emphasis
on intar-library cooparation and the solving of
inter-library problema than would the inexpertenced,
However, no significant differences were found in the
oplnlons of the eXperienced and the inexperiensced group.
This might have been because the experlence in other
types of libraries wes not as influential as presumed,
or thet unknmown factors, such ae the content of the
sdusational preparation, might have influenced the data,

Alze contrary to sipectations, the findings,
when the subjects were divided by the date of thelr
latest library science degree, showed no significent
diffarences among the groups, It was poatulsted by the
investigator that those with more recant degrass

would have tended to have beesn mors &cutely concerned
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with research neods, as the profession began to
socentuate this tople mora than in the past, and ae
this acaentuation presummbly was raflected in library
schoolat gurriouls. It wonld sesm that either the
incraged smphssls oh ressarch was not taking place, or
alss & certaln mekdure of researsh hed boen emphasized
and this emphasis had not appreclably changed.

The arsa on oolleotions, their scope, the
preblems of bullding print and nen-print ecllesotions,
and the selectlion tocls had definite differences of
opinion cancerning it., Although this i3 one of the
prinecipal professionml taaks of the moheel librarian,
surprisingly enough, school 1ltbrerians who ware
expsrienced and wall-sducated felt this ax less
important than the others did, Thie appeared to have
been an inexplicabls diffsrence, but might have been
mttributed to the succesafu)l experiences in this ares
of the well-aducktad and experienced librarian as
opposed to the less experienced who presumably were
still]l groping for sslutions to the protlems,

The area concerned with resding and zoolal
guldanocs also showed significant differences among the
groups, Here prastioing school 1librarisns and those
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who had redsived degress frcm non<acorsdited library
sohools found thls area more important than othexr
groups did, It was belisved by the investigator that
this finding was indicative of m change in emphaszis
of sesrvics, from the student ax an individual to the
student s & menber of & group, &nd from service te
students te servics to teachers, these changes beling
more strongly reflected in the lendership group.

A vita]l srea of concern in this investigation
was that on rssearch, the effectivenssa of methode of
studyling libraries, and the gathering of atatimtical
informetion en school 1ibraries. It was expactsd that
the batter educated, more eoxperienced, and more
sophistioatsd { a8 Telated to professional problems)
sochool 1ibrarians would plsce significantly mere
emphasis on research then would the less well educated,
less expsrienced, and less smophisticated, The findings
supported this expectation, except for the division eof
subjects by experience &8 & library sducator or
supervisoer. Those inpexperienced as eduostors or
supervisors rated the ares up more important than did
the erperienced. This might have been & reflection of
an opinlon on the so-omlled impossibillty of condusting

research on research, ot 1t might have been indicative
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of the poasidble inadequacy of the instrument to teat
epintion in this particular phase of research, However,
in the othar categories ooncerning the reapondentst
schoel library expariencs, 1end;rth1p. acoredited
sohocl 1litrery progreams, and contributiorns to
yrofessional literature significant diffarences did
appear, and made more puzzling the lsok of signifioant
diffarences discussed abeve,

Thus, the findings show that differences
sxisted betwesn sohooel 1library leaders and practicing
socheel librarians and betwesn scheol librarians
yariausly grouped, Some explanations eof these

diffaresnces wera suggested.
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Bumnsry of Aypothsses, Mathed,
and Findigg-

Essentislly, this inveatigation was intended
to test whether any d4ifferences exiated in the sxpressed
spinion sn resesarch and research nseds in school
librarianship of the subjeots, variously grouped, Null
hypothesas wre nsed. The firat hypothesls concerned
oplnions of the subjecis sategorized inte school-library
leadars and prectioing sochool 1ibiarians, The seocond
exanined opinions of subjects grouped according te
oertain blegraphicel informatiasn,

A a1l questlonnairs of one hundred sixty litems,
erganized into seventeen Areay, with an importeance
wnimportance scale, was the data-gathering inatrument.
A total sum for All the ons hundred sixty items (*all
areast) vme found for sach respondent, as were seventesn
sSub=gcorea, reflecting the suu ¢f the Ltems in eaoch
aren of the gquestlonmaire,

The exlstence of d1fferances between group
opinicn was tested by analysls of variance, snd
differsnoos were reported for edch of ths saventesn
arest of the questionnaire, Levelk of elgnificance wers
algo repertad for the totals of the areas comblned

("al) areanr},
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When the subjeots were divided into two
srﬁupu. rasulte of the analysis of varibance were used
to indiomte whether any significant differences
exiszted, and a oemparison of group means indicated
where the differences lay, When the aubjeots were
divided into more than two groups, anslysie of
variance wag used to denote the existences of
differenocee, the Newman-Keule msthod, to eatablish
the precise leocation of the differences among Eroups,
. and a oomparimon of group means, to indlcate the
leve]l of importeance asaigned by the groups,

Pindinge of this investigation, as related to
tha total, "al}l areas,® scores, resulted in the
rejection of the firat hypethenis, for glgnificant
differences were found between school-litrary leaders
end practicing school librarlans. The leaders
attached more importance te *all ereas® than did the
practioing sohpg} librarians.

Purther, significant differences were found
between school-library leaders and practicing school
1librarians at the .05 level 1n three areas, the ,01

level in two areas, and at the 001 level in two breas,
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School=1i1brary lesdsrs pliced more importance on these
areks than did the practicing school librarians, with

only one exseption.

In addition, differonces between the school-
1ibrary lesders ware noted in their proportion of
Teasponss to tha letter introduoing the investigation,
whare lsadars indicated their greatar interest in
© remeaAroh and resessrch nceds by thelr peroentage of
rasponss, Aa comphred to the practleing echool
1ibrarians. Differences alsg appsared in the sealing
and rank order of Part I &nd in the rank order of
tha topios listed by subjecta in response to Part 1T,

The second hypothesis, when teated by the
total, "all areas,® BCOre, was supported, fer in no
onse d14 investigation of the groups oategorized by
blographlok]l data result in gignificent differences
between or Among the groups,

Yhen subjects were grouped by biogrephical
information Aand compared on the basls of differsnces
of group opinicn toward each ares, some significant
differences ware revealed. Areas which appeared to
have besn of greatest intercat in comparing sroups
divided by biogrephicel informetion were those
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conoernoed with libtrary collesctions, library ressarch
methoda and the gatharing of library atatistics, and
the level of partleipation in the sactivities of
profeasional orsatilzations, However, no general
pattern of group differences of opinion affecting the
individua]l arsas emerged.

Sonlusions
The conclusions which féllow smere based on the

tindings of this inveatigetion.

A significant differense of opinlon on research
and research needs in school librarisnship exiated
between school=library leaders and prasticing achool
11brarisns in thelr cver-all opinjons on all of the
areas of the guestionmajire, and aleo in some of the
areas, 3chcol=library leadsrs, in general, placed mors
importance on the research needs than did the praoctieing
school libreriena,

In over-all opinlon on research needsg, no
gtgnificant 4ifferesnces of opinlon existed bstwean
groups of scheool librarians when they wers dividasd
aocording te the blogrephicel data, (n scattered Areas
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of the questlonnalre, however, diffarences of spinion
did exir! between groups of school librarians when .
thay were divided acoording to the blographioal data,

Thus, it would appear that the leadership
positiong held by school librarians, sither
oocupationnl positions, such as state school 1library
supervisors, or professional agsoclation positions,
such a8 presidents of state Bchool 1i$rary nagooiations,
wers related to school librarianst opinlonse on research
and research needs, '

Also, Bchool librarians who were &otive 1n
professicnnl asgociatlions tended to view ag more
important the research needs in school librarianship

than 414 those who were lnactive,

Linitations of the Study

This study wae limited by the instrument
employed, by the relatively small sample, and by the
zelf-geleation factor irherent in the procsdures
spployed to introduce the preject and to secure response.

The uses of the mril quastionngire, though an
emlnently practical method of ecquiring reapongs from
& widely distribduted populstion, had, of ocoures, ceriain
inharent liabllities, Varlous factors influencing the

-
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reagponss of subjscts opuld not, of course, be idantified
or oontrolled, sand 1t wes, thus, impessibles to
determine whether or net subjests reppondsd with the
razearch foocus of the questionnaire in mind or whether
the responee reflected the subjects? bellers on the
pressing msjor problems of achool librarianship,
Although evary affort was mada to reinforse the rewraroh
foous of the questionnalre (as desoribed in Chapter III),
i1t cannot bes atated that al)l subjests responded within
that framewerk, It was possibles, glven the length
& the gqueationnalire and the fallure to restate the
Tosearch foocue at Intervals throughout 1t, that & ghirt
in attention from "research® to "major problems® might
have cocurred, No evidence exiasts that such a shift
did or 414 not happen. The focus of response, than,
repained an unkmown fector in this investigation, am it

sust 1in all utilizing & mail questlionnaire,

Iuplications and Recormendations

Tha findings of this investigation, an
exploration inte the differenses in the opintons of
sohool librarians on ressarch and research needs in
gohool librarianship, mlght be indicative of the
attitules of mohool librarians toward resesrch: To the

extent that opinion was exprosative of attitude, and
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3t appeared as thoush 1t logically wera, then 1t must
be stated that school lidbrarianst impllied atiitudes
toward research differed, and differed acocording to
thelir leadsrshiyp position, BSohosl librarians not in
& leadership position.appeared, from this invesmtigation,
to have placed less inportanca on rasearch and research
nesds than did the leaders. Thus, it would sesm that
ac0hool-library leaders, thosga whome positions afforded
thes & broadsr view of the profesalon, a8 oppotied to
preotloing sohool librarians, whose dally conoerns *
releted more closely to the operatione of & single
schoel or school system, wsre more cognizant of, and
mors oonesrned with, ressarch neede in school
11brarienship.

It the differences in opinlona, eatabllahad
hers, between leaders and practitioners were based on
the differences in opportunities faor observing the
over-all bread plcturse of school librarienehlp and its
rexsarch nesds, and they would appear so, then it
would Baem thet thers wies an implicetion of the
contributions made to individuwal insight by partioipation
in profeasjonsl orgunizations and by ss=lzing
epportunities for professlonal grewth through sctivities
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in supervisory duties, teachlng responsibilities, and
other contributions to the development of the
profession, It would appesr, then, that activity in
profeasional organizations might contridbute to
inecreasing the understanding of, &nd broadening the
Tiewpoint of, the active partloipante.

In ordar to create an apprecimtion of the role
of ressarch in school librarianship, the need for
which appearsd to have been pointad out in thie
investigation, 1t would zeem necessary to exAmine and
-trengthén the surricule, in the role of research,
reseirch needs, snd rescarch tachniques, for
prospective scheol 1librarisns, and to provide
educational opportunities for practiclng sohool
1ibrarians to Acquaint themselves further with theae
toplce.

This lnvestigation, then, implied that warioua
axperientisl and educational factors (particulsrly the
leadarship roles and &otive participation in
professionnl orgenizetions) sffected the opinions &nd
attitudes of school librariens towsrd research nesds,
and that there mae & nasd for increased lnsight into
the retearch needs of tha profeasion (particularly on

the part of practleing achool librariansj.
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Bugpeetione for Further Research

This investigation was replete with remcerch
possibilities, indicating, a&s 1t did, those srcas
whioh were cconsidered by school 1libraries to have been
pArticularly important,

It would also appear that research into reRsons
underlying the mesignment of importeance or unimporiance
to certain categories of research needs would be
productive, In some oasges, whare expected or
unexpscted ratings ocourred, reasons could onliy be
surmised, Thua, for erample, further regsesrch inta an
ares such as reading guldance, whers a shift in
attitude on lndividual guldance wae hypothesized, might
be enlightening. Hesearch into library services, and
the potsible ghift in emphasis from service to the
individual atudent to group Serviae or to faculty
sorvice, might alao prove interesting., An investigution
into the involvement of achool persoanel in the
gelections ol materlals, and the schdsnlo preparation
of teachers in selesting end uaing tha present varlety
of meateriale should be produstive. Caze gtudiee and
other investigations of inter-library ccoperation and

of the distinctive roles and functions of yerious types



160,
of libraries might produce inforeation useful %o those

concerned with lnter-library relationahips,

It would also afpenr that extenatve inveatigation

into probléms of in=tyructing librery patrons in
11brary and researoh skills mlght prove most helpful
te the profession. PFurthermore, the present
investigation has pointed out the interest in the
educhtional preparation of school librerlens,
Exaninations of the prasent ocurricula of library school
programs, the various empheses of tha progrems, the
dual educational preparation RE & Scheol librarian and
ag & teascher, and the inoluslion of the multi-wnedln
approtch of teaching and librarianship in the surriculs
might be preductive, as would gthar axperimentatlion
in tho mcademic prepiration of school librariens,
Purther replication eof thlé investigation, with
ether groupings of librerians, might almo prove

intereating,
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INGTRUHENT

The questionnaire used in this study is
noted below, with the epacing in some instancea

condensed,

A SURVEY OF AREAS OF NEEDED RESEARCH IN SCHOOL
LIBRARIANSHIP

Circle the number that best indlcates your opinion on
the importance of new research on each item, If you
are undecided, draw & line through all the numbers

of the item.

The numbers on the scale have the following meanings:

very important
important
2 - of limited importance
1 - unimportant

E - Absolutely essentilal
3 -

A, ATMS AND OBRJECTIVES OF SCHOOL LIERARIES

1. Contributions of the school llbrary to
the learning process (especially effects
on academlc achievement) 54321

2. Contributions of the school library to
the teaching process sk 321

3. Historical study of school library
development ) 54321

4, Scheool 1library lawa (development,
current status, contrasts &mong
states, etc.) shki321
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2. 80hool 1librarisa aa inatruotional

mAterials centers Sk 321%
6. 8tatus atudies of achool libraries sh32t
Te * .
B, 3CHOOL LYBHARY STANDARDS
1, Historleal development of 8chool

library standerds L4321
2, Study of states! atandards and

enforocenent of atandards 58321
3. Study of regional standards, apd )

enforcenent 55321
5, Proegent status of cchool libraries asg

compared with the 1960 nStandards for

School Library Programa® 54321
5. Eatablishment and revision of echool

1ibrary atandards (How often? By

whom? oto,) sik321
é, How do standards .mpede or help

acheol library deveslopment? 54321
7. Toola for evaluating school librarles

{type, effectiveneas, eto.} s4321

8,
C, PATTERNS OP SCHOOL LIBRARY ADMIMISTRATION AKD CONTRIOL

1. Organtzation & administration of schoal
1ibraries in a campus-house organization
{large echeools organizsd into self-
contained schools or houses) sk321

2, Relations of local school llbraries to .
regional materiels centers sk321

¥ Ipaco 18 provided at the end of each area for your
suggostions for additicna to the list,

P
-



3.

b,

L

6,

2.

8.

9.

10.

1.

Organizational patterns of multi-
librarian achool libraries

Practicer in organizing & adninistering
elementary, junlor high, and/or genior
high school libraries

organizational patterns and problems
of public-library-adminlsteled
school libraries

Halatlone of olementary, junlor, &
genlor high echool librarles &
1librarlians in a school pystem

Problems & patterns of organization
& gdministration of separate & combined
#chopl libvraries & audlio-visual depts.

Comparison of availability of materials,
servicas, acats, personnel, wte. batween
centralized school libraries and
departmental resource oenfers

Hole of the loeal school library
supervisor, & relatlonships to looal
school lihrarlang

Hole of the state achpool library
supervisor, & relationshipe to local
&chool librarlans

Exploration of the effectlveness,
gervices, & use of & single Pcommunity®
1ibrary aerving juniocr sollegoes, elemens
tary & Seoccndary schools and the publio

12, Practices & problems in the usa of

traveling sohool librarians {(those
egaigned to more then 1 llbrary in
more than 1 bullding)

13.

D,

SCHOOL LIPRARY PERSORNEL

1.

Certification of school librarians

168,

5432
5'*3.2
5432
5632

5432

5432
5432

5432
5h32

5432

54932

1

p

[
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2,

3.

4,

5.
6

7

Fducational preparation of Bchool
librarisne (4irecency of training} 549
Tralning of non-professional
library workers 543
Centinuing education of school
1librarians 543
Peraonality and image of the school
1librarian 543
Use & valus of stwients assistants
" An the library 54 3
Value to etudent of student
asslatance experience 543
Sc¢hool librariang ag members of pro-

8.

9.

0.
1l.

13.

1k,

15.

16.

fesslonal organlzatieons(participsation,
benefits, attitudes, eto.) 5

National inventory of school 1library
personnel resources 8nd needs -5 4 7

Working conditions ln school libraries5 4'3
Study of the optimun number of per-

sonnel (prefessional, technical,
clerical) requlred to glve

adequate service 543
Study of methods used to fil)

vacancies temporsrily 5413
Study of placement serviees for

school librarlans 543
Study of the motivation of personnel

to enter, remain in, or leave
school librarianship 543

Study of recrultment methods &
thelr effectiveness 543

Study of the mobllity of school
librarians 543

169,

21
21
21
21
21

21

NN
-



17.

18,

19.

20.

21,

22,

23,

24,

25.

26,

27.

28,

29.

8tudy of the neced for double
gertification requirements for
school librarisns (education
and librarianship)

Study of the distinctions (duties,
phy, respensibllities, training,
eto,) enong clerical, technical,

& professional workers in school
lidbraries

Educational preparation of school
library supervisors

Certification of school library
supervisors

Duties, responsibilities, & workload
of local school.library supervisoras

Aole & responsibilities of state
school library supervisors

Methods of recrultment & appolntment
of state echool library supervisors

Relations of local school library
supervisors with local adninistrators
& with other local supervisors

Special educational preparation/exper=
ience for librarians working with
special prograns (e.g., work with the
culturally deprived, retarded)

Non-library tasks assigned to school
1ibrariane (especially in relation to
non-teaching tasks assigned to
teachers)

Relative value of classroom teachling
experience as background for the
school librarian

Relative value of an undergraduate
1iberal arts background for the
sohoel librarien

170.

5432

5432
5432
5#:;2
5432
s5hk32

5432

5432
532

54132
5432

5432

L o

-

-
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E. COLLECTIONS

1. Prectices & problems of Belling
materials {paperbacke, etc.) in
#chool libraries sh321

2, Professional materials collectione
selection, location, alze, recency,
utilization, eto. shkayz21

3. Selection prineciples for printed
materials {especially in
different subject areas) 54321

b, Selection principlea for non-
print materials (especially 1n
different gubject areas} 54321

5. Effectivensss of selection tools
for printed materials (especiaslly
in different subject areas} 54321

&, Effectiveness of sslection tools
for non-print waterials {especlally
tn different sublect areaa) 54321

7. Paperback books in school libraries
{use, effectiveness, organization,
ep8ts, eto,) 54321

8, Methods of evaluating the school
library collections s 321

g, Various metheds eof acquliring
materiale (problems, comparative
coets, etc, sS4 3213

10. Methods and coste of weeding
ocollections 5k321

11, Use & effectivencss of state-
epproved 1ists in pateriale
gselection sh321



12,

13.

24,

15.

16,
F.

Study of the use, Jjustiflcation, &
problems of reeerve book collections

Study of the use, Justifientien, &
problems of Molesed-ghelfln
collectiona

Study of the extent of dupllcation
necensary and deslrable in a echool
library

Study of "loss™ rates in Bchool
libraries

BUDGETS AND BUSINESS PRACTICES

1.
2,

3.

b,

5.

-

Te

Adequacy of échool 1library budgete

Flanning and controlling library
Yudgets

Btudy of business practices apd
records of school libraries

Problems of mllocating library funds
to sthool depto. for purchase of
library materials

Methodsa of allocating, distributing,
and accounting for state and
federal alds for school libraries

Relatlonship of the school library
budget to the total Ainstructional
budget

A72¢
shnaz2i
s5h321

Eh321
s$4321

.

54321
548321

54321
5 L 321
54321

54321
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Gs ACCESSTRILITY AND USE

1. Prograns of extended use of school
library facilitles (evening,

weckeond, Bummer) 54321
2, Evaluating student use of the

eohool library s4321
3., Accesslbility of school libraries

to bus.transported students 54321
4, Patterns of controlling access

to 8chool llbraries 5k321

4. Use of school libraries by students
in independent study programs and
in traditionally organized programs S & 32 1

6. Influence of various facters (such
an accesaibility) on the
utilization of library services sS4321

7. Teacher use of school libraries
(especinlly relationships between
recency of educational preparation
and use, subjects taught and uae,

ste.) 54321
B, Administrators’ use of school
libraries 54321

9. AMvantagesg/diesdvantages of 8
library~etudy hall combination 4321

18, Effect of centrallzed libraries in
811 levels of schools on teacher/
Pupll use skaza

11. Effect of individualized reading
programe on pupilst attlitudes
toward the library 54321
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32, Attltudes of lidbrarians toward
the teaching function & the
information gsrviee funotlon,
& thelr posaible conflicts 5432

13.
H, TECHNICAL PROCESSES

1. Centrallzed services at local, county

state and regional levels 5432
2, Use of book-jobbera in acquiring

materlals 5432
3. Froblema of purchasing and using :

printed catalog cards 5432
&, Use of commerclml processors by

sohool libreries 5432

5+ Prablens in the care of books
{mending, binding, housing, ete.} shaz

&, Problems 1n the scquisition & care
of pericdicala [storage, binding,
mioroflluing, etc.l 543

NN

7. Evaluating clrculation methods L

8. Use of sutomation in the various
phases ¢f libmary operetionsd 5432

9, Methods, problems, & costs of
organizing, cataloging, storing,
and elrcujating audic-visual
paterials [including repalr) s5432

10, 3tudy of the use of the catalog,
inoluding effectiveness of
8implified catalog cArdsa 5432

11, Which Bystem of clasgsification &
arrangemnant 18 most effective &
usarul {Dewey, L.C., “Interest,”
Other?) 5432

a
.



1Je
X,

Studles of technical processes
{lncluding workplace, process
charts, time & motion)

PUBLICITY AND PUBLIC RELATIONS

'1|
2
3.

&,

5.
6.

T
J.

Administrators' attitudes toward
school libraries

Teacherst attltudes toward school
librarica

Community attitudes toward school

libraries

Non=8chool librartanst attitudea
toward sgcheol libraries and
1ibrarians

Examination of schaol library
publicity methode

Students' attitudes toward sohool
libraries

GUIDANCE FUNCTIONS

2,

2

b,

Role of the achool lidbrary and
Iibrarian in guidance

Effectiveness of the library in
pTroviding occupational
information

Effectiveness of the library 1in
providing informaticen for the
6ollege~bound

Reletionshlps between the school
library and the guldance dept,

175.,

54321

Sk321
4321

54321

(=1

5432
sh321

58321

54321

54321

s54%321

sk3z1



176.

S5« Poersonal guldance through books:
what role for the school
itbrarien? L4132

6. .
K. _LIBRARY INSTRUCTION

[

1, Efficacy of various programs of : .
Library instruction for pupils
(formal instruction, instruction
integrated with teaching units,
library orieniastion, eto.) sh321

24 Articulation of library
instruction at all levels ) sh3y21

3¢ Integrated use of refersnce
materials in the instuctional

progrem of the school sh321
4, Effectiveness of varlous teaching
techniques and devices 54321

5.
L. STATE, REGIONAL, AND PEDERAL PROGRAMS

Y. Role of Btate departments of education
in school llbrary ioprovement 54321

2, Role of regional mccrediting {and
other) associations in school
Albrary lmprgvement shyzi

3. Role of library & education
asscolatlons 1ln achool library
lmprovement gh32z1

&, Effects of state alds on local
achoel libraries rh 321

5, Effects of federal alds on looal -
school llbrariea sk32z21
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6. Survey of school library ald
programas on the aslate and
federal levels 54321

7
M, LIPRARY RESEARCH METHODS AND STATISTICS

1. Development of a national pattern of
the gathering of uniform 1library
statistics at the state and local
levels sk321

2, Gathering, use & effectivenenss of
statistics & other information
about local school libraries 54321

3. State requirements & patterns in
gathering statistics & other
information About local school
1ibraries 54 321

k, Effectiveness of various methods
of studying school libraries (use
studies, cost studies, evaluative
methods, attitude, ato,)} 54321

5.

N, SERVICES TO TEACHERS AND STUDENTS, AND SPECIAL
PHOGHAMS

1. Bole of the library in teanm
teaching =\ s4 321

2. Effect of advanced placement
programs on the llbrary 54321

3. Role of the library 1n programs for
the mentally handicapped 54321

k., Library orientation practices for
teachers (especially new teachers) sk 321

5, Role of the library in programmed/
aytomated instruction 54321



6.

Te

9.
10,

11,

13.
1%,

Library programs lor the non=library

oriesnted subjeot oreas

Role of the llbrary tn progiams for’
the culturally deprived

Student reading (Why? Arens? Sources
of materials? Effect of school
library?)

Influence of thes school librarien
on lacal ourrloulum development

Punctiong of the library in
programs of reading instruction

Study of the sgervices requested
by teachers and students, and
effective provialon of Such
ssrvioes

The scheol llbrary in teacher
education {teacher-training
ingtltutions)

Library progrems for the gifted

HOUSING AND EQUIPMINT

1.

2,

Location of the library within the
school

The achool library a8 housed in &
geparete building

Effective internal arrangement of
fapllities and equipment

Study of faeillities in & school
library

Comparntive costs,efficiency & 1life
of ashool library equtpaent

5432

5432

$h32
5432

5432

5h32

sh 32
sh3z2

5432
sS4 32
sS432
5432

5432

178.

1

-
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6.

T

%

Determination of the dezirable
library seating copacity in
various size echools

Btudy of the effective use, housing,
& equipment of audio=stétlons,
listening booths, listening rooms,
electronic carrels, & study carrels

Effective methods of ofganizlng &
houaing epecial collections{college

catalogs, maps, pictures, cherts, ete,)5 % 3 2 1

Librariants role in plenning new
librariea or remodeling old
libvraries

RELATIONS WITH OTHER LIBRARIES

2.

3.

5.

6.

'

Relationships of fchool & public
1ibrary service (distinctive
functions & areas of cooperation)

Interlibrary loan practices
{indivtdual pupille requests &
teachers' requests for c¢lass use)}

Hole of publis library service to
schools in lmproving/retarding
school libvrary development

Advantagea/disadvantages of the
school=housed public likrary

Relatlaons of the schocl librarian
& teachers with the publie
librarians

Relatlionships of student use of
achool, public and collegiate
libraries & effects .

179

shy21

5432

5432

5432
5432

5432

s5432
s432

5432

1

=
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BELECTION AND CENSOROHIP

1.

3.

k,

Se

6.

T

8.

9.

Teacherr's role in selection (&
educational preparation of
teachers in Belection)

Administratortas role 1n gselection

Censorship in achool libraries
by non-school groups or
individuals

Internal oensorship by librariane
or other schocl personnel

Role of professional organizations
in ccmbating ocensorship

Problems of centralized seleotlon
of materials

Effectivensns of Yook Belestion
oommiittees

Usa and effectiveness of book
aeleotion policles

Practices and problems of
students partisipation in
eslection

160.

5432
5432
5432
5432
532
5432
$432

sh32

s432

[



Btographical Tnformation Sheet

PERSONAL DATA - GROUP

1. AGC
2. Circle cno: Hale Fenule

3. Circle oner Harried Unmarried

&, Education {1ist briefly colleges, degrees, and
dates degrees recelved)

%+ Years of experience ag an elementary or gecondary
school teacher {not librarian)

é., Years of caperience sa a praoticing school
librarian or teacher-librarian in an elementary
or secondary sachool

7. Years of experience ag a library supervisor/
ooordinator/consultant

8, Years of experience ag £ library educsator

9, Years of eXperlences in other types of 1llbraries
{not school

10, Recipient of honors, fellowshlps, membership in
honorary socletlesa?
Circle one: Yes Ko

11, Auther or editor of book, paamphlet, etec,?
Circle onei Yes o

12, Contributor to library or education perloediceals?
Circle onet Yea Ko

13, 3tate llbrary or educatlon &ssSoclations (place a
chack 1n front of the itema that apply to you}
member of atate library or education assoclatlon
have, or had, commlitee responsibilities
am or wag a section or divialon officer
am or wee an officer of the state assoclation



182,

1k, Kationnl librory or education asaspciations
{place a check 1n rront of the items that apply
. to youl

nember of 4 patlonal llbrary or educatlon
aggpciatlion

have, or had, committee responsibilities

am, or Wag, a section or divislon offtcer

&m, or ¥Wag, an officer of the nattonal
organization

15. I am presently employed as: (check one)

an elementary school librarian

an alementary echool teacher-lidbrearian

& secondary school librarian

& geoondary school teacher-librarian

& school 1lbrary supervisor/coordinater/
consultont in & leocal school system
{not state) .

other, specilfy




e
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Questionnaire, Part 11

Codo Nﬂ.

SCHOOL LIBAABIANGHIP; A SURVEY OF AHEAS OF NEEDED
RESEARCH, PART Il .

Fleage state below those problems of scheel
Iibrarienship which are of prime c¢oncern tedey, which
should be includ=d in any list of research needs, and
which should have the hlghest priority.

N¥OTE: Opinions wuill not in any way be identified with
the perscn eXpressing them,
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CLOSSARY OF TERMS USED IN THE QUESTICONNAIRE

Area A, Aims and Objeotives of School Libraries

This area was concerned with the general
objectives of the library within the school #nd with
the contributions of the 1library to the teaching and
learning process,

Area B, School Library Standards

This scetion dealt with the development,

use, effectiveness, and enforcement of =state, regional,

and national standarde for eschool iibraries,

Area C, Patterns of School Library Administration and
ontrg

This area treated the organtization and

ngnlg:lanb of schoel librarles, gquestions on the
departmentalization of school libraries, relations with
audle-visual departments, and the role and position of

supervicors.
Area D, School Library Persconnel

The section on personnel was concerned with
the educatien, certification, background, image,
working conditions, and activities of school librariens,
Also, questions on non-professional workers and

student assistants were included,
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Area E, Colleotions

This area dealt with the problems of a&ll
the types of materials, print and non-print, found in
school libraries, and, more specifically, with their
selection, with special kinds of materials, with
evaluating ceollections, and with special colleotions
asgsenbled for special purposes,
Area F, PBudgets and Business Practices

This area principally treated the adequaoy,
distribution, planning, and accounting for local school
1ibrary budgeta and supplementary state and federal esids,
Area G, Accessibility and Use

This portion examined the various programs
and problems related to the use of aschool libraries,
extended hours for school libraries, and various
influences on library usage by students and staff,

It also investigated the mcceseibility of the library.

Area H, Technical Processes

This area was concernsd with questions on
the acquisition, cataloging, processing, storage,
conservation, and other technical processes assoclated
with individual school libraries and with systems

having centralized service centera,
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Ares T, Publioity 2nd Public Relationa

This ares desalt prinoipally with the
attitudes of adminlatrators, teschera, puplls,other
1librarians, and tha general public tewmrd school
11braries, It alzo inoluded the effective publlolzing
of sochool librery servioces,

Area J; Guldance Punotlons

Thie section conoerned the guidance
functions af the soheollllbrarian in genearel and
reading guldance, the relaticnships between the
guidancea department and the library, and the
provision of spocliel library matsrials for atudsnts.
Area X, Libraery Instruction

This area treated the efficacy of progrems
of imstruction to students in rescarch akills and
librery ekills, It also included articulation of
library inatructional preograms and affective methods
and devices used in instruction.

Area 1, 3tate, Reglonal and Pedersl Programs
This ares sxamined the roles of otate,

regional, and nationdl governmenial departments and
professional asseciatlons in improving school libraries,
and, alse, the affects of Btate and federal aids on

Yoeal school libraries,
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ea M bra Research Methods and Statistics
This portion ooncerned the gathering, use,
effectiveness, and requirements for compiling
statistios on school libraries, It also was
oomprised of the various methods of studying school
libraries and their operatiens,

Area N, Services to Temcers and Students, and Spscial
Frogrens

This area investigated the various types of

services offered by scheol libraries, It a&lso
examined the role and effectiveness of the school
1ibrary in providing various services to the aschool
staff and to pupils, and to certain special school
programs or special groups of puplls,

Area 0. Housing and Equipment

This portion examined &spects of the plamning,
housing, facilities, and arrangement of school
libraries, and multiple types of equipment used in
librarles.
Area P, Relations with Other Iibraries

This scetion was concerned with the
relationships and cooperation among libraries and
1ibrarians, and particularly with the scheol library
and the public library.
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Area Seleotion and Censorshi
Thin area trested the rolos of wvarious
school staff members and pupils in the selssction of
materiale, certain problems in materisls selection,

and problems and responsibilities in censorship,
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APPENDIX ©

LETTERS ASSOCIATED WITH THE QUESTIONNAIRE
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Introdustory Lettor!

Dear Collespgue:

1 am working on & project studying areas of achool
librarianship in which reseerch 18 needed, The
project 1s composed of two asetions, One section
ie concerned with the ldentification of needed
research araas and thelr categorization by leaders
in school libreriaenship. The other is an
exanination of asccomplished research., The areas
of research neads were ldsntifled through a search
of the Jiterature, by personnl experienss, and by
querying other school librarisns. These arens now
requlire categorization according to their relative
loportance, . . .

Would you bo willing to aseist us by exanmining our
liat of resce&rch needa and glving us your opinion
on their importance? The list will be
approximately nine pages and will require only a
shecking to mark your opinion. 1 am enclosing &
post card on which you may reply.

I am hopeful that this project will be useful to

sehool librarians and lihrary edueatsrs and will
act g & stinulus to further research.

Cover Ietter for Questionnaire

Dear Colleague:

Thank you fror the post card indioating your willingress
to help us in investigating research needs 1n school
librariansnip.

We are enclesing tho questionnaire, and ask that you
gilve us your frank oplnien of the iiemz. The code
nunber on the questionnairs 1s8 for etatisticel purnoses
and to insure proper gecgraphiesl distribution. Your
arnonymity 18 absolutely assured,

We appreciats your ocontrilmtion to thias investigation,

laddresaes and closings omitied from letters.
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Cover Sheet for Questionnalre

SCEOOL LTIPRARIANSHIP; A SURVEY OF AREAS OF NEEDED
RESEARCH

Schoel librarlens and library educaters have long
recognized the need for further research in the fisld
of schocl librariaenship. This survey is an attempt
to 1dentify research aresas and to indicate their
relative lmporiance.

On thes following pagas are various questions and
propesals for needed research in sthool librarisnship,
Theas research needs Were identified through a ssarch
of the literaturs, by personal experience, and by
querying other aschool librariens, Acknowledgement is
made toa the identification in American Association

of School Librariane, RESEARCH NEED3 OP THE SCHOOL
LIBRARY PROGRAM (May, 1961) snd in F.L. Schick et ml,,
ELibrery Sclence Hesearch Reeds,% JOURNAL OF
EDUCATION FOR LIBRAHIANSHIP (Spring, 1963}.

The research needs identified ln this survey are
orgenized into the following areas:

A. Alna and Objectives of School Libtrariea

B, Scheol Librery Standerds

C, Fatterns of School Library Administration
and Control

D. Scheool Library Personnsl

E. Collections

F. Budgetse and Buslness Practices

G, Acoessibllity mand Use

E. Technical Processes

1, Publicity end Public Relastions

J. Guildance Punctions

K. Libiary Instruction

L. State, Reglonal, and Federal Programs

K. Library Research Methods and Statistics

H. Sarviceg to Teachers and Students, and
Special Frograms

O« Housing and Equilpment

P, Aelations with Other Librarles

Q. Selection and Censorship

May we agk you to assist us by considering these



193.

queastions and by lndleating your opinion of the
relative importanse of each? Please categorize your
opinion of oach 1tem by olroling the appropriate
nuober.,

4

Pollow-up Latter

Desr Colleague: .

A Temindsr]l May we ask you to return the questionnaire
for MA Survey of Areas of Needed Rarsarch in Sohool
Librarianship,¥

Pleass ignors this if you have already returned 1t,

Bequest for Blographical Information

Dear Colleague:

Thank you for returning your gquestionnaire for the
aurvey of research needs in school librarianship. I
am hopaful that ths resulte of the survey will be of
intarest to our prefession.

To aseist us in the compilation of the survey may we
agk you to ocoumplete the btrlefl form attached? No
name 1s neceasary = wo will match 1t with the
guestionnaire by tho sample numbelr,

We appreciate your asslstance,

Cover Letter for Part IY

Dear Colleaguer

Thank you for the return of the questionnairs on
research needs in school llibrarlanship. We appreclate
the tige ihvolved in your answering 1t. The
questionnalres are now being tabulated and the
tentative results appear highly interesting.
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May wa onll on you for further comments? Will you
ravisw thosa problems in eschool librarianship which
in your opinicn are of prime econcern today, and
from thees will you seleat thoae problems which you
believe should be inoluded in any lizt of rese.rsh
needs anl should be given the highest ypriority? We
ares aoliolting your reaction in thia way in order
(1) to provide you with an oppertunity to comment
further on research needs, and (2) to provide us with
your further considerad opinion of needs and
priorities in achool library research,

We feel that your expressed beliefs, and the tabulated
results of the questionnaire, will better enable us

to reflect acourately your interest in sachool library
developmont and rescarch.
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APPENDIX D

TABLES
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TABLE A=~I = GEOGRAPHICAL DISTRIBUTIONS OF RETUENS
OF QUESTIONNAIRE, PART I

g:;fza io g:hggi—librlry Leaders
f x
New England 6 3.8¢
Mid-Atlantic 15 9.7k
East North Central ko 35.97
Weat North Central 14 9.09
South Atlantic 24 15.58
East South Central 5 3.24
West South Central 14 9.09
Kountain 1% 9.09
Pacific 22 14,28

ljew England: Maine; New Ilampshire; Vermont; Rhode
Island; Connecticut; Massachusetta, Mid-Atlantioc:
Kew York; New Jersey; Fennsylvania, East North
Central: Chio; Indlana; Illinois; Hichigan;Wisoonsin,
Weat North Central: Minnesota; Iowa; Missouri; North
Dakxota; South Dakota; Nebraska; Kansas, South
Atlantic: Delawars; Marylend; Distriot of Columblag
Virginia; West Virginia; North Carclina; South
Carolina; Georgla; Florida, East South Central:
Kentucky; Tennessee; Alnbama; Mississippi. West
South Central: Arkansas; Loulsiana; Texas; Oklahoma,
Mountain: Montana; Idaho; Wyoming; Colorado; Utah;
New Mexico; Arizona; Nevada, Pacific: wWashington
Oregon; California; Alaska; Hawaii; other, Heglional
divisions from World Almanac, 1667 (New York,
Newapaper Enterprise Associatlion, 1967), p. 322,
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TABLE A-]I - GEQOGRAYHICAL DISTAIBUTIONS OF RETURNS
OF QUESTIONNAIRE, PART I (CONT.)

Geographio Fractioing 3chool Librarians
Region Nm 154

. ¢ P
Naw England 1n 72l
Md-Atlantio 24 15.58
East North Centxal > SR 20.12
Yest North Central 18 11.68
South Atlentloc 20 12.98
East Scuth Central n 7.6
¥est Scuth Central 13 8.44
Nountain 8 5.19

Taolfic 18 11.68
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TABLE A-I - GECGRAPHICAL DISTRIBUTIONS OF RETURNS
OF QUESTIONNAIRE, PART I (CONT,)

gzgﬁ;phln &t‘l;ogroupa
r £

New England 17 551
Mid-Atlantie 39 12,66
Eaat North Central 71 23.05
Weat Korth Central 32 10.38
Sputh Atlantio L 164,28
East South Central 14 5.19
West South Central 2?7 8,76
Mountain 22 | Ol

Paciric &0 12,96
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TABLE A - II- DISTRIBUTION OF RESPONSE BY SCHOOL
LIBRARY LEADERS AND PRACTICING SCHOOL

LIBRARIANS
vchool Practicing
Library School
Leaders Tibrarians
T & f 5

Introductory letter
sent 282 457

Rotpoﬁﬁu to letter,

Questionnajire, Part I,
sent 184 65.24% 170 37.19

Questionnaire, Part I,

returned; Part II
sent 169 91.8% 15% 90.58

Questionnaire, Part II,
returned 75 B4.37 73 h7.%
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APFENDIX E

YLLUSTRATIVE QUOTATIONS, PART Il
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ILLUSTRATIVE QUOTATIONS, PART II

Below are illustrative quotations from the
returne of the questionnaire, Part II, of the
pracstising echeol librarians, These ars sxranged in
the same rank order and with the sames headings as
reported in Chapter IV, Findinge. Any portion of a
quotation which would identify the resporndent, the
1library, or thes like has baen omitted, Statements
have alzo, in sone oseges, besn edited in the interest
of bravity, All editions being conventionslly
indicated,

Relations with Teachers and Administrators

Estatlishing more understending relaticns between
faculty and librarians, and showing teschera the
real value of library use far future enrlchment.

Conversion of & non-natarials<center criented
faculty inte & co-operative body to make A
matorinls center work,

Why the, lack of intereat on the part of teachers
io become acqualnted with the fsollitles in the
1ibrary, to asgist in choosing books for their
Trespecstive departments to be placad in the library
&nd to make assignments that will stimulate
studants to use the library,

Problem of teacher-librarian cooperation and
understanding in the use of ths library and its
pAatarials, :
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The whole area of teachars and their lack of
understanding of the role of the library and what
it oan do for them and the students ia a vital one.
Hany teachers 4o not have any idea how to uee tha
1library for themeelvesa, let alone knowing how to
nrtllize 1t for betier tesaching and learning, {m the
other hand many librariana find their training has
not helped them to lmow how to g0 about gaining
the ocoopexraticn of tedchers, or showlng them how
the library can play & vital part in teeching and
learning.

+s+ Tha abpolute lack of preparation glven by
univeraitien and colleges to potentia) teachers in
materiale and sources svailable or methods of
using them,

ses Llbrary scilence for all memebrs of the fmoulty
required for certificatien.

As long aa schoole of education will net provide
within some courss eomething called 'library
orientationt high school teachers thesmselves will
continue to bs the worst snemies of the average
atudent and themeelves when it comes to using the
high school library wieely and effeatively.

The need for scurses in schools of aducation
enphagizing for teachers the role of the llbrary in
the whole education program, end how to utlliza
1ibrariesa for tetter teaching and learning.

The neasd to educate administratora ag to the values
and place of library and librarians in the school
Bystenm,

AMpinistrators nsed tenlighteningt in thelr acurse
of study on library management and naeds.

Principalts unawareness of duties invelved in
maintaining & well.run library.
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ses Trying to get the adminiptration ... to
understand the place aof the 1ibrary in the total
school program, To them the library 18 & place for
studenta when they have na where elee to EOs

Education of Scheol Library Personnel

Vays of 1ivrarians holding B.A. degreea to galn
additionsal oouries for H.A, without a lsngthy
jeavs of abgence when 30 few couraes, partiouiurly
when job standards are 3o high and theye 18 great
need for apecialization.

In .. We hava Do graduate sohool of libreriansiilp.
One of the state colleges ... heB &n undergraduate
sajor in 1ibrary scienca, These girlo are quite
adequate for ths eolementery gohool libraries, ut
they 4o not have the background for the high school
1ibrariss. our blggest problem 15 that the
unlvereity ... had sxtengicn 6ourseB... s Students
get oredlt toward certification 88 1itrariand .ee
by taking these GoUTBeS. They are not adequate,
However, we havs asveral tlibrariansd' ... who have
nad ne Jibrary training except the above, They rill
& tempol'ary need, but they are not oonsidered
tenporary pecpla at all. It is an appallirz
pltustion, but one for wnich there saems to be no
inmediatée solytion.

T™he states and federal govsrTment should be
cooperating to place graduate 1ibrary sclenocs couraes
in different sectiona of the states 8o thess courses
osould be telken by pergons WiERINg to become librarians
tut who must contlinue to work Bt & TeZuler Job, 18
this baing done?

A.L.A. sooredited aechools ve. graduats and
undergraduate gnaocredited progréms Lo propare
sochool librarians.
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The need for more realistic ocourses in library
school in keeping with prement day soientirfioc
and technological advances, Some courees in
elemantary business methods and finance seem
necessary for those coping with budgets,
government money, eto,

Library schools should olosely examine their

ograms end reorganize (revamp) the ocurriculum,
Today's librarieans are probably not as well equipped
to handle profeasicgnal problems as were the\r
gredecessors. ... » That, of course, means that
onets undergrad. major or minor has to be adjusted
agcordingly.

A broader knowledge of subject areas such as
Rcience, humanities, literature wonld be most
desirable for the ... general librarian,

8t111 another area for research would be the general
educational background of school librarians, It
seems to me that a broad educational backzround ig
essential for good librarianship, as well as
professionAal courses in library work,

Kinimum professional training allowed for one who
18 hired for emall schoola.

I am one of many teacher-librarians who are
spanningt' librarieas without the benefits of formal
training in library science, I believe research is
needed on how best to give us on the job training
and summer workshop opportunities on varying levela.
ses FROing reality means realizing people like me
are going to continue being pressed into service and
need to be trained in the essentials,

Continued training of librariana, Planned programs

of refresher courses to keep librarians abreast of
changing trends in education with & cholce of subject
matter concerning the type of library service in
which the nartioular librarians are invelved should
be worked on,
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Library education - train different levels for
school librariens - supervisory, subject-criented
ajdes, eto.?

The need for training courses for non-professional
library perscnnel either in state or junior
colleges or in adult education (evening) classes in
schools?

Workload and Tasks of School Librariens

Extra-ourricular activities for librarians, such as
Yearbook advising...

Staffing: realistic staffing, that is. If the

sent standards (ALA) are not so then they should

reviged accordingly, up or down, As matters stand
now, school administrators are making a mockery out
of them because they come howhere near these
recommendations. They readily admit that there may
be a basis for them but they also look at them aa
an ideal, not a reality., .. « In the past, some
adminietratora could rightly maintain that there
Just werent't enough funds to pay for a second
Jibrarian or library assistant [clerk) but most
school districts are now well funded. There are
always funds to hire a second or third coach - the
librarian's image, on the other hand, continues to
be that of the submiseive and mouay type that can
and will be cajoled or coerced into performing
unprofessional tasks which should rightfally be
done by a clerk,

I Just do not have the time to do all th: things
1equired of a school librarien, since 1 also have
charge of audio-visual aids and textboeks, Although
our enrcllemnt 18 small, the methods of teaching and
ocurriculum require extensive use of the library by
students,

Determining whether a school librarian is respcnsible
for the 'machinery! of learning in hias 1ibrary. .ce. «
What ig the llbrariants responsibilty?
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Determining whether a full time librarian is &
teacher or &n sdminietrator and what duties ocutside
the llbrary he should be expsoted tb handle,

Laock of time by llbrarlan to carry out profassional-
work. This, of ocourse, i5 dus to inadegquate staff,

Eaphagize the numerous responsibilities of &
1librarian which involve professlonal library skills
as wel) ag dutles that might be performead by
elerical or non-professional sasigtanta in order to
free the librarian to perfora to her full] capmoity,

see Misuse of professlicnal librarian time and
oonpetence on BERl or nonprofessionsl work, snd how
to remedy this situation. First, i1t would be
necesesary to see juat how much work is
nonprofessional,

Divielon of labor among librarians and pemi or
nonprofessional help 18 in need of research today.

Suffieient olerical help to fres trained parsonnal
for professional dutles,

o e o

Selention gnd Censorship

Book selectlon processes, A reliting to schoold
souraeg (i.s., reference, research) need to be
readjusted &nd re-cxaninad ... o

Wigse book melsctlon, With such & dearth of material
in the book market librarians need to ba informed
and aelective and chopse thelr materials acoording
to ths schelastic ability, neede and interests of
the students,

Materials for & school with bi-lingual students.

Jdentification of c¢urricula materials to enable
puplls to become disgoriminate and independent users
of communication media, Technigues of aelesting,
uping and svaluating media,

Good reviews from authoritative sourcas for e
non-book mAterials.
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The degree of oensorship when 'approved! books are
listed and librarians instructed or encouraged to
buy rrom such listas.

Freedom for the librarian to order within a
realistic budget.

Censorship practices by pressure groups and
individusals,

The problem of the availability of r'adult literaturet

in school libraries. Should they be shelved
separately; marked especially; or aveided.

Bhortage mand Recruiting of School Librarians

ees Something constructive could be done on the
undergraduate level to encourage more students to
enroll in library science courses, Perhaps it would
be interesting to Imow from the results of research
why so few students are attracted to librarianship
and what librarians might be able to do to increase
an interest in their profession.

The problem of insufficient manpower in the school
1library field is of high importence. This would
include recruiting, seeking professional status for
the librarian ... .

Make a library career attractive to young people,
by example and spreading the good news of
opportunities in the field, Emphasize the positive
and dispel the gloom, e.g., I've 8o mwuch work to
do, eto. Quality of parsonnel. Scholarship, sense
of humor, charm, and love of people are requisites,

A general upgrading of the image of library personnel.

Standards

Standards that oan be applied to evaluate the use
being made of the library by students and teachers,
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State requirements of school libraries, How olose
are the 1libraries to tha requirements? What ocan

be dons to make tha lidbraries mest the requlrementa?
Is 1t possible to make & *5 year plant and i &
1library has not met the requiremsnts in that
specified time, 1t would lose stats aidl

Policles and spsoificaticons for equipment and
quarters for large schoola, l.e., a high school
that serves an entire county or parish.

Whnt advances have been made in elementary and
ssoondary schools te provide proper fasilities,
adesguates pérsonnal, and ampls book collections
since the Standards were published? We need to
know the present conditlons of libraries before thes
Yew Standnrds can be appllod.

The nesd for etates to set up standards (realistic
onea) for a8cshool librariss in cpooperation with
state dapartwents of aducation, and waya of
supervising the carrylng out of these standards
sach time A new library is started.

Public Library - Schoel Library Cooperatlon

Relationship of school litraries to publio librariles.
Nead to avold duplication in sponding and to
encoursge more centralization of resources and
services.

Cocperativs uss of materials - perhaps en & county
basis.

Cooperative prolecots bestween school and publlo or
Junior oollege libraries.

What role should a school library play in a
community that has no publlc library?

Better ocomunication and inter-relationszhip between
the variocus library science sgencles - ccolleges,
universitios, schools, otc.
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More effective ways of cooperating with publle and
other librarles. An interosting projast might
explore etudenta! preference of one library over
another - public in prefersncs to BEchocl and vice
Yarsa - one library used in exoclusion to mli
others?

Libvrary Instruotlon

Teaching of library akills « methods and carry-over.

Ways of presenting library skills whioh will last
in the studentst minds long enough to osrry thom
through high achool and cgllege.

Eow to maks library instiuotion more msaningful.

sae Teashing of how to use the library. I am very
interented in seeing scwe study about the
measurable resulte of library methods teaching at
the high sohoel level. ... . Is teaching thow to
use the library' as worthwhile az we librarians
wonld like to think it ia?

A survey of value of library inastruetion in high

sthool and college of students who have had and
those who 41d not receive instruction?

Federal A1d to School Libraries

Continued federal mids to achcol litraries including
private achools,

The affeat of federal legislative programs in
improving and extending library services and
facollitlase,

Relationship of public school librariee to federal
government funds, programs, or projects, Especially
the way funds have been used in the purchass of
1ibrary materials and/or ra.modeling,
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Adequata Pudget

sas Sufficient funds to make possible a well roundad
up to date oollection in each school 1library.

«ss Mot echoolz do not have sufficient funds to
ereata ldeal centers (or any kind of ocenter).

Effectivenses of Sehool Libraries !8tudents.

and_Instructional Materials Centers}

The role of the libtrary in implementing currioulum
innovations,

Effectiveness of achool librariee serving warioue
sge grouplnga,

Contritutiona of the school library to learning,

A complets and btrosd study of all that an Instruotional
materiale oendsr does do, oould do, should do for
paximum behefit for the student... .

The importance and need of multi.medla carrioulum
. oenters within acheol districts.

Centralized Cataleping and Processing

Centralized processing: how much time does 1t save?
Whose time does it cave? How wmuch money doess 1t sawe?

Study of the advantages of central cataloging and
ccmsging in oder to free the secondary school
ihrarian for more work with students and teachers,

The value and need of centralized library c&talozing
in sochool dletricta,

Othars

ve- HOTk with the dlgadvantaged child, It 18 not too
much help to stock our libraries with the materials
from NDEA and ESEA if aome rasearch 18 not done and
made Available en how to wake these children read
and write and understand what thes materials contain.
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+ss The avallabllity of the library to students in
seocondary schools, In my own school, we are
inecreasing our library ocollection, but students

are not able to use the fmcilitiea because the
:uhegzln is po arranged that no student has a gtudy
period,

A readership survey among students to determine
their preferences.

How muoh should a library be self-service and how
much librarisn-service?

Advantages and disadvantages of combining or
.88 ting elementary and secondary school
11 ies,

sse The use of, and the value to students of Library
Cluba at the high school level. I have always felt
that the Library Club was misused - that it is
eimply a way of getiing Jeanitorial and custodial
work done in the library. ...  So many high school
librarians are *gungho!' about library clubs. Are
they fooling themselves?

Study halls held in the library?

The use and value of automation in a4 small high
school library,

Organization of & complete system of catalogling
and classgification unified for all materials,

How to stimulate reading of culturally deprived
students,

what should be the librarian's place in the reading
and remedial corrective reading prograus?

A review of the Dewey syatem so a4 more stable
Bysten could be found, These constant revislons
are too time consuming and expensive,

ss+ Some honest presentations of moderate,
conservative, useful, and financially poasible
1ibrary programs and buildings for the average
echool district,.. .
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APPENDIX P

MEAN RE3SPCNSE3S POH THE AREAS,
ACCOHDING TO BIOGRAFHICAL
CATEGORIES
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TABLE A«III - MEAN RESPONSES FOR EACH AREA, ACCORDING
TO S8CHOOL~LIDRARY LEADERS AND PRACTICING
SCHOOL LIBRARIANS

Areas LoRdeTs Practitionexrs
Group Mean Croup Mean

A 21,552 20.838

B 25,058 2h.812

c 42,136 38.994

D 99.877 96,435

E 50,773 51,974

P 21,942 21,760

G b5.97% 43.195

X 50,636 39.175

b ¢ 22,994 22,188

¥ 17.234 18,494

K 16.091 15.571

L 22.396 21.201

N 13,831 11.99%

K 50,617 k7.929

o 30.71% 31.942

b4 20,636 18.838
32,662 30,617

All Areas 575,123 555,955
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TABLE A-IV =~ MEAN RE3PONSES POR EACH AREA, ACCORDING
T0 TEHM OF EMPLOYMENT

ATeAB Group 1 Group £
Group Mean Group Mean
A 21,311 21.280
| 25,035 24,760
e 40.852 39.560
+] 98,085 99.160
x 51.389 52,960
b 21,976 21.640
G bk, 579 45.720
B o.027 39.280
1 22,599 21.9520
J 17.891 17.880
K 15,980 14 .5%0
L 21.856 ' 21.320
] 12,968 12,080
) | by, 568 47.000
o 31.529 29.520
? 19.875 18,640
Q 31,984 28.400
All Areas 567,510 £55.560

Graup 1, liprarians employed full-time;
Croup 2, librarians empleyed part-time.
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TABLE A=V = MEAN RESPCNSES FOR EACH ARFA, ACCORDING TO
RECENCY OF EDUCATIONAL PREPAHATION (DATE
OF LATEST LIDHARY SCIENCE DEGHEE)

Arenn 197078 & LoH0'a  I1G50°K p R
Before, Group Group Group
::‘::p Hean Hean Mean
A 20,880 21.892 21.326 20,709
B 23.880 2h.714 25,211 25,338
L+ ko.120 39.357 42,038 ko,225
D 97.720 99.642 98,557 99.225
B 50,80  49.857 ko.865 51,709 .
) J 21.680 21,107 21,730 21,693
G &l 760 44,964 45,153 45,274
B 39.980 Lo.71%  39.365 42,096
4 21,680 'zz.shz 21.865 23,161
J 16,760  17.785 17.250 17,838
3 15.520 15.3%2 15.557 16,661
L 20.280 20,285 21,365 22,119
n 12,920 12,642 14,000 13,129
N h9.720  50.357  b9.288 49,951
[+] 31.160 30.535 29.13% 32.838
4 19,360  20.500 19.615  20.822
Q 33,240 21.428 32,153 31.548

A1l Areas 559,060  8§63.821  %63.481  574.645
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TABLE A-VI - MEAM RESPONSES FPOR EACH AREA, ACCORDING
T0 HIGHEST LEVEL OF EDUCATIONAL

ATTAINMENT
ATekb Tre-5th 1ear BEth Yemr Yapt-5th
Degree, Degree, Year Degree,
Group MHean Group Mean Group Mean
A 21.494% 21.197 21,607
B 2k, 91 25.295 24,821
e 50,768 40.825 40,482
D 97.482 99.871 96.392
£ 53.317 51.863 48,107
F 22,329 22,007 21.250
G 43.552 45,524 b4 250
E 39.117 §1.197 38.517
b § 22,4382 22,918 22.017
J 18.458 17.878 16,696
K 15.600 16.060 15.410
L 22,270 . 22,068 21.053
X 12,258 . 13.007 13.732
¥ 58,654 49,909 h9.035
0 31,611 32,037 29.017
) 4 19.176 20,280 19.910
Q 31.458 32,075 31.017

A1) Areas 565,035 573.818 553,321
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TAELE A-VII - HEAN RESPONSES FOR EACH ARFA, ACCORDING
TO SCHOOL ACCREDITATION STATUS

ATeas Acoredited Nen-acereaited
Group Mean Group Meen
A 21.398 21.388
| 25.475 24,857
¢ 51,076 k0 .357
D 99.293 97.523
R 50.391 52.920
r 21.909 22,103
(H b5.405 43,809
B 50,363 39.555
1 22,7585 . 22,40
J 1?7.202 18.555
. ¢ 15.923 15.634
L 21.636 22,349
n 13.818 12.079
K 49,860 48,817
o 30.748 3.992
3 20.517 19.166
Q 32,216 3r.007

Al) Aress £69,993 564,599
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TABLE A-VIII - MEAN RESPONSES FOR EACH AREA, ACCORDING
TO YEARS OF TOTAL EXPERIENCE

Arean 1-7 fcars W0 lears 10-19 20 or Hore
Group Greup Years Group
Mean Kean Group Mean
Mean
A 15.000 20.800 20,962 21.623
B 27.500 24,133  25.137 @ 24,623
c 42,500 §.133 40,212 Lo,506
D 111.500 B9.666 98.937 97.623
E 68,500 50.200 52,487 50,082
28,000 20,466 22,987 21.047
G 55.000 42,800 45,975  k3.979
H 53.300 36.133  #1.325 38.924
I 23,000 20.933 23.325 22,239
J 21,000 15.866 18.100 17.911
X 19.000 15.266  15.912 15,780
L 25.500  19.866 21,837 21,376
M 15.000 12,200 12,787 12,952
N 60,500  48.200  uB,B75 49,726
0 40,000 29.266 32,387 30.637
r 24.500 19.733  20.012 19.383

43.000 30,866 32.050 3J1.301
All Areas 672,500 537.533 573.312 559.719
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TABLE A.XIX « MEAN REJPONSES POR EACH AREA, ACCORDING
TC YEAR3 OF SCHOOL LIBBARY EXPERIENCE

Areas Le3 4.9 10-1% 20 or More
Yoars, Years, Years, Years,
Group Group Group Group
Mexn Mean Kean Moan
A 21,265 20.952 22,047 20,703
B 25,140 24,386 25.881 24,555
[ 51.B75 39.620 1,400 39.925
D 99.562 95.547 100,702 97.666
E 53.576 50.896 51.809 48,851
P 23,109 21,877 21,952 19. 444
G 45,218 44, 537 45,631 51,370
B 40,218 40.009 80.571 37.555
I 22,328 22,158 23.190 21.861
J A7.937 17,168 18,345 19.370
X 15.,6%0 15,688 16,309 15,703
L 22,515 23,028 22,440 21,148
| 13.1%0 12,254 14,071 11,111
X 47,843 48,787 52.357  h9.222
0 31,546 30,754 32.3166 Jo.925
P 20.578  18.971  20.666  1B,ulh
Q 31,068 31.330 32, 0m J.222
A1l Areas 573.469 _ 556,387 580,619 k9,074

I
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TABLE A-X - MEAN RESPCNSES FOR FACH ARFA, ACCORDING
TO EXPERIENCE IN OTHER TYPES OF LIBRARIES

Areas Greup 1 Group <
Group Mean Greup Mean
A 21.321 21.282
B 25,257 24,500
c k1.005 4o ,184
D 98,978 96,532
E 52,300 - b9.93k
¥ 22,173 21.478
G L4384 45.293
H ho,684 38.467
1 22,710 22,184
J 18,105 17.455
4 15.79% 15,945
L 22,263 20,869
| 12,984 12.695
N k9,226 49.576
0 31.763 30.500
3 19.926 19.434
< 31.931 31,119
All Areas 570,811 557,146

Group 1, experienced in other types of
1ibraries; Group 2, inexperienced,
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TABLE A~X1 - MEAN RE3SPCNSES FOR EACH AREA, ACCORDING
T0 EXPERIENCE AS A LIBRARY EDUCATOR OR

BUPERVISOR
Areas “Group 1 Uroup <
Group Mean Croup Mean
A 21.062 21,626
B 25.176 24,796
¢ 39.968 - .77
D 97.188 99.463 -
3 52.584 . 50.162
) 21.842 22.081
¢ h3.786 45,837
B 39,528 | 40,520
4 22,47, 22,626
J 18,327 17.325
4 15.578 _ 16,187
L 21.748 21,886
N 12.006 14,032
) | 49.100 43,650
0 J1.993 30.520
4 19,182 20,520
Q ) RS .95
All _Arens 562,994 570.919

!

Uroup I, oiperienced as library educater or
supsrvisor; Group 2, lhexperienced.
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TABLE A-XII - MEAN RESPONSES FOR EACH AREA, ACCORDING
TQ CONTRIBUTIONS TC PROFESSIONAL

LITERATURE
Arean Contributors Non=contributors
Group Mean Group Mesn

A 21.194 21.3584

B 24,708 - 25.213

¢ 51.460 80,254

D 99.026 97.615

E 50.495 52,218

¥ 21,823 22.029

G ,. k5.177 b, 340

R 46,601 ' 39.532

1 2z2.oNn 22,650

J 17.327 18,265

E 15.734 15.917

L 21.699 21.881

K: 13.548 12,449

L 50,398 k8,633

0 30.513 31.911

P 20,035 . 19.565

Q 324327 31.224

All Areas 568,442 £65,118B
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PARIE A-XIII ~ MEAN RESPONSES FOR EACH AREA, ACCORDING
TO BRECEIPT COF PROPE3SSIONAL HONORS

. Krean Received Honors Not Heceived
Group Mean Eonors, Greup
Mean

21.26% 21,321
2h,698 25,301
80,583 40,787
97.955 ’ 98,390
n.n9 £1.630
21.647 22,226
45,205 a0 -
&, 742 39.232
22.588 22,493
18,022 17.767
15.963 15.732
21.169 22 804
12.838 12,938
56.595 &8.171
347 31.232
20,022 19,527
32,220 31.150

8 % O | W i M U NN O N RS O >

All hArems 563, skl 564, 500



PABLE A-XIV - MEAN RESPCNIES FOR EACH AREA, ACCORDING

TO AGE i
Arees Jd0'as 301 L XF) Lora &0va 70'e
Group Group Group Group Group
Mann Hean Hean Hean Hean

A 21,216 21,243  21.363 21,090 @ 21.923
B 26,270 26,146 2k,257 24,727 2k, 615
c 43,978 42,975 39,197  39.626  41.307
4} 101,135 97.585 9?.75¢ 97.282 99.000
E 55.783 54,902 b9, 454 50.858 49.153
P 23.50% 22,780 21.424 21,171 22,359
G 46,756 46,561 42,909 b4, 080 45.256
B k2,325  B1,048 40,122 39.44% 37.615 .
I 23,783 21,195 22,924 22,303 22.717
J 18.540 16.609 17.6231 17.777 19.359
x 16,756  15.073  15.727  15.888  15.871

L 23,351 22,097 21,197  21.k8k  21.897
M 13,081 13,609 12,803 12,626  12.769
| 47.945 50,390 48,197 50,121 4§.512

0 32.432 314390 31.212 2525 30.076
P 20.973 20,804 19.045 19.656 19.025
Q 32,297 33,097  30.348  31.757  31.564
Afeas 509.622 577,512 555,561 s61.u2b 564,026




225,
TABLE A-XV - MEAN RESPONSES FOR EACH AREA, ACCORDING

TO SEX
ATeaa Male Fenale
Croup Mean Greup Hean
A 21.375 21.177
B 25.750 2k.9%0
c ko.200 ' ho.734
D 99.075 97.847
E 52,600 51.773
P 22.375 21,783
G 44,950 &4 ,517
R 38.825 %0.635
I 22,625 22,487
J 17.650 17.655
L3 15.950 15.817
L 23.100 21.536
¥ 13.725 12,748
N k6.225 49,921
0 31.700 31.527
b2 20,575 19.748
Q 31.050 31.807

All Areas 567.750 566,660
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TABLE A~XVI = MEAN HESPONSES FOA EACH AREA, ACCCADING
TO MARITAL STATUS

y XTI Harried Not Farried
Group Mean GCretip Me&n

A 21.1%0 21.520

B 25,140 24,848

¢ 80496 | 81,040

D 97.853 98.592

E 51.420 51,664

P 22,261 21.552

¢ bk, 369 A5.072

E 39.636 0,368

1 22,452 22,648

J 18,152 17.560

I 15.789 15.512

L 21.872 21.728

X 12,6811 13.240

4 g 611 &9.000

o N.745 30.856
19.726 19.816

Q 31.324 32,096

A1l Aveas 565,605 567,512

|
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TABLE A-XVII - MEAN RESPCHSES POR EACH ARTA, ACCORDING
TO PABTICIPATION IN PROFESS)ONAL

ORGANIZATIONS
Areas Group L Oroup 2  Croup 7  Oroup %
Group Group Croup Group
Mesn Hean_ Moan Maan

22,161  22.29)  20.825 21,500
25.580 25,653 25,200 24,5463
40,290 41,013 40.025 .243
97.000  97.613  98.625 98,926
51.903  S1.44%0 52,787  $0.122
20.77% 22,213 22,712 21,13%
L2.548  BB,066 LS. 512 5.3
§1.032 40,040 ko,700 38.719
20,0956 23.520 22,5600 22,512
16.871  19.013  17.737  17.304
13.935 16.480 15.887 15.939
20.483 22,760  22.025  21.219
12.000 12,693 12,762 13.52h
44,387 52,080 48,487 50.219
31.516 32,506 | 31.500 @ 29.743
19.032 19.906 ‘ 19.787 19.902
28,903  32.453  21.012 32,219
TOoup L, fiete organizatien memoersnip; Group £,
sthte erganization responsibilities; Group 3,

national oragnizetion membershipt Group 4,
national oragnizatlon rasponsibilitles.

O N o EE X PR W H R o wE Y OO ke



TITLE OF THESIS ..Scbegl Libraciaoa'. Qeinlonz.sn Reseacch and oo

--Ressavch _Heeda ip dcbinel LibrardnoshiD..cevrmcecremae

Full Name _Mary. Lorcalne Woodworth _ .

Plece and Date of Birth Blichland. Cepter, Xiscnosin., Juns_24,..1926

Elementary and Secondary Education Laboratary Schoel, Wisconain State. ... .

Colleges and Universities: Years attended and degrees -
NMiaconsin State Vodversity, La Crogse, Wis., 1948-0920 . __
University_of Wisconsin, 1350-1952, Ru3.__(Edal -

University of Wisconsin, 1956, M.S. {L.S,}

i m T e e o ko T R R B 2 e g o O o

---------------------------------------------------------------------------------

Date-.-,‘?&i\gl..l.'.;-.!j.bl. Signed .. ? {(m«m,.._

assor in chargs of thasly



